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CHAPTER I 

INTRODUCTION 

Few would  argue the  fac t  tha t  there  are  numerous  physica l  

educat ion teachers  in  ghet to  or  minor i ty  schools  who a re  ineffec tual .  

They seem to  be  lacking in  cer ta in  essent ia l  qual i t ies  or  character ­

i s t ics  that  would  enable  them to  get  a long bet ter  wi th  the i r  s tudents  

and be  more  e f fec t ive  as  physica l  educat ion ins t ructors .  Some of  the  

essent ia l  qual i t ies  are  unders tanding of  the  problems exis t ing  a t  

these  schools ,  unders tanding of  the  background of  the  s tudents  them­

se lves ,  and the  abi l i ty  to  communicate  wi th  them.  

Col leges  and teacher  t ra in ing schools  are  turning out  people  

who unders tand the  theor ies  of  educat ion,  methods ,  and mater ia ls .  

However ,  they are  not  turning out  people  who are  prepared to  cope wi th  

the  problems of  ghet to  teaching.  

REVIEW OF THE LITERATURE 

Despi te  the  inadvisabi l i ty  of  ass igning beginning teachers  to  the  
most  t roubled schools  of  the  inner  cores  of  our  cent ra l  c i t ies .  .  .  
many new teachers  employed by la rge  urban school  d is t r ic ts  are  
p laced in  such s i tua t ions  (2 :7) .  

The schools  tha t  need the  more  exper ienced teachers  a re  apparent ly  e i ther  

los ing or  not  ge t t ing  them.  Violence  in  minor i ty  and inner-c i ty  schools ,  

increas ing parenta l  fervor  for  improvement  in  the  school  programs and 

educat ion of  the i r  young,  and lack of  s tudent  d isc ip l ine  are  making the  

task  of  the  ins t ructor  so  d i f f icul t  tha t  fa i lure  i s  imminent  whether  the  

teacher  i s  exper ienced or  not  (2 :4) .  
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Elias  Blake ,  J r .  s ta tes  tha t  "The teacher  who i s  a  ski l led  and 

fu l ly  competent  profess ional  has  a  good s tar t  on being in  an in tegra ted  

s i tua t ion"  (9:11) .  However ,  of  pr ime concern  i s  whether  tha t  teacher  

wi l l  be  successful  pas t  the  s tar t ing  point .  Dorothy Skeel ,  assur ing tha t  

many teachers  have unconscious  rac ia l  pre judice ,  a  lack of  unders tanding 

of  the  background of  the i r  s tudents ,  the  inabi l i ty  to  cope wi th  the  

sys tem,  and over ly  sympathet ic  fee l ings ,  s ta tes  that  not  every  teacher  i s  

capable  of  fu l f i l l ing  the  ro le  of  the  successful  educator  in  a  minor i ty  

or  inner-c i ty  school  (6 :13) .  There  a re  def in i te  problems indigenous  to  

the  minor i ty  school  not  genera l ly  exper ienced e lsewhere ,  and any teacher  

funct ioning in  such an  area  needs  to  undergo cer ta in  t ra in ing for  socia l  

readiness  i f  he  i s  to  succeed (8 :30) .  

Tradi t ional  t ra in ing seems to  produce ins t ructors  who can only  

expound on the  techniques  and mater ia ls  of  teaching (1 :325) .  I t  appears  

tha t  the  fa i lure  l ies  pr imar i ly  in  convent ional  t ra in ing ins t i tu t ions  

which do not  t ru ly  prepare  s tudents  for  what  they wi l l  ac tual ly  encounter  

in  the  f ie ld .  

Unique Aspects  of  Minor i ty  Students  

Virgi l  A.  Cl i f t ,  in  an a r t ic le  on disadvantaged youth ,  s ta tes  

h is  be l ief  tha t  there  are  character is t ics  d i f ferent ia t ing  these  youths  

f rom the  advantaged (10:13) .  He def ines  these  character is t ics  as  the  

"d isabi l i t ies ,  handicaps ,  or  d isadvantages"  tha t  make acceptable  

educat ional  funct ioning d i f f icul t  or  imposs ible  (10:139) .  



3 

Clif t  goes on to  l is t  numerous character is t ics  that  he has  found 

to  be common among the disadvantaged youth that  he has  s tudied.  These 

character is t ics  are  noted to  create  a  great  deal  of  d i f f icul ty  for  the 

unprepared or  ineffect ive instructor .  He groups his  f indings under  the 

headings of :  (1)  factors  of  personal i ty ,  (2)  factors  of  cogni t ive 

funct ion,  and (3)  factors  in  re la t ion to  educat ional  value (10:140) .  The 

acquis i t ion of  th is  self- image is  the assumption of  the  roles  of  those 

with whom one interacts  (4:142) .  The a t t i tudes of  o thers  condi t ion one 's  

response to  himself  and to  those persons responsible  for  the condi t ioning.  

I f  the  resul ts  are  negat ive self-esteem, or  an infer ior i ty  complex,  

condi t ioning is  responsible  for  the manner  in  which a  person behaves and 

i s  the root  of  many problems faced by a  teacher  of  minori ty  s tudents  

(4:143) .  

Since i t  is  establ ished that  condi t ioning may be responsible  for  

a  s tudent 's  behavior ,  i t  is  wise to  note  some of  the  specif ic  differences 

character iz ing the s tudent  a t tending a  minori ty  school  as  opposed to  the 

s tudent  a t tending an integrated school .  The fol lowing l i s t  of  weaknesses  

and s t rengths  found to  be in  the disadvantaged and minori ty  s tudent  was 

taken from a more exhaust ive l is t  compiled by Frank Reissman:  

Weaknesses  

1 .  Is  s low a t  cogni t ive tes ts ,  but  not  s tupid.  

2 .  Appears  to  learn best  through a  physical  approach.  

3 .  Appears  to  be ant i - intel lectual ,  but  appreciates  knowledge 

as  a  means to  an end.  

4 .  Is  t radi t ional ly  superst i t ious.  
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5. Is not open to reason about beliefs. 

6. Feels alienated from the general structure of society. 

7. Blames others for his misfortunes. 

8. Wants a better living, but not adaptation to the middle 

class way of life. 

9. Is lacking in reading, communicative, interpretive, and 

auditory skills. 

10. Values masculinity. 

Strengths 

1. Is not constrained by competetiveness or individuality. 

2. Is generally cooperative, as an influence of the extended 

family. 

3. Is free of self-blame. 

4. Enjoys the members of his family. 

5. Gains security from the extended family. 

6. Enjoys games, music, sports, and cars (13:12-15). 

These characteristics, if categorized by Clift, would mainly fall 

under groupings of cognitive function and factors in relation to educa­

tional values. Factors of personality, which could include the direct 

influence of the home, are generally ignored. Gertrude Noar does give 

more consideration to socio-economic factors and brings into play the 

importance of the family and the environment. She mentions the broken 

homes, financial impoverishment, poor housing, and the extended family 

as all having direct bearing on the manner in which a student acts and 

as being responsible for problems encountered in the school environment 

(5:1-2). 
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Desirable  Teacher  Qual i t ies  
and Pract ices  

Marcus and Revl in  in  Confl ic t  in  Urban Educat ion say that  in  

order  for  any teacher  to  educate ,  he -must  p lay the role  of  a  teacher .  

Firs t ,  he must  learn the var ious good qual i t ies  of  a  successful  teacher  

and then take them on as  his  own in  a  conscious effor t  to  be a  teacher .  

They a lso give three basic  guidel ines  to  lead the teacher  toward his  

goal .  To play the role  of  the educator ,  they feel  he must :  (1)  be an 

expert  in  his  f ie ld ,  (2)  exemplify the goals  he wishes to  inst i l l  in  

his  s tudents ,  and (3)  es tabl ish a  re la t ionship of  mutual  t rust  and 

respect  (3:56) .  

Levine and Doll  proceed fur ther  and del ineate ,  within Marcus 

and Revl in 's  general  c lass i f icat ions,  more expl ic i t  teacher  behavior  

for  effect ive teaching in  minori ty  and inner-ci ty  schools :  

1 .  Recognizing,  understanding,  and taking into considerat ion 

the posi t ive and negat ive,  as  wel l  as  the debi l i ta t ing,  condi t ions under  

which s tudents  from these areas  l ive.  

2 .  Experience with and knowledge of  basic  words,  concepts ,  and 

facts  per t inent  to  the l ives  of  these s tudents ,  and which inf luence 

instruc t ion.  

3 .  Interpret ing s tudent  react ions a t  face value.  

4 .  Recognizing the need not  to  frequent ly  exhort  s tudents  to  

succeed.  

5 .  Keeping in  mind that  giving up on s tudents  breeds fur ther  

discontent  and depression.  
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6. Teaching correct usage as opposed to correcting faulty usage. 

7. Giving sufficient attention to overcoming student insecurity. 

8. Accepting nonteaching duties. 

9. Controlling the drain on one's own physical and emotional 

energies (2:8-32). 

There seem to be many views as to how the various good qualities 

for effective leadership can be obtained. Fantini and Weinstein believe 

that acquisition of these characteristics is possible through experience, 

inservice training, and group dynamics conducted by the individual 

school district (1:324). Specific channels for acquisition of essential 

qualities for successful ghetto school teachers are: (1) community 

speakers; (2) video tape and small group interaction; (3) excursions 

into the community; (4) sensitivity training; and (5) public materials, 

audiovisual aids, and psychologists (7:169-70, 1:324-5). 

STATEMENT OF THE PROBLEM 

This study represents an effort to gain insight into the unique 

problems of teaching physical education in minority schools. It 

attempts to identify and elaborate on certain qualities and techniques 

which may improve teacher effectiveness, and to determine if further 

study would be fruitful. 

IMPORTANCE OF THE STUDY 

National Focus 

Due to recent national focus on racial problems, numerous 

attempts have been made to improve the lot of Black people. Urban riots, 
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pol i t ica l  ac t iv i ty ,  and ever-expanding socia l  programs have been the  ru le  

of  the  day.  Al l  three  have been the  means  by which qual i ty  and equal i ty  

of  educat ion were  to  be  a t ta ined for  the  minor i t ies .  However ,  the  fac t  

s t i l l  remains  tha t  these  avenues  have not  succeeded.  Riots  are  bera ted  

as  a  th ing of  the  pas t ;  pol i t ica l  ac t iv i ty  i s  s low in  accompl ishment ;  

and socia l  programs are  l imi ted  in  out reach.  Riots ,  pol i t ics ,  and 

programs have succeeded in  making the  American publ ic  aware  of  what  i s  

going on,  but  advancement  spawned by these  avenues  of  change i s  moving 

a t  a  snai l ' s  pace  in  the  face  of  impat ience .  The las t  s tep ,  doing 

something about  the  problem,  i s  unful f i l led .  Perhaps  one  reason for  

th is  i s  that  s tudies  which reach the  publ ic  are  not  substant ia l  enough 

to  br ing about  ac t ion.  I t  i s  hoped tha t  th is  s tudy wi l l  be  ef fec t ive  

a long th is  l ine ,  for  i t  i s  important  tha t  the  publ ic  as  wel l  as  educators  

know why educat ion i s  fa i l ing  in  some minor i ty  schools .  

Local  Focus  

Since  the  extent  of  the  wr i ter ' s  exper ience  wi th  teaching in  a  

minor i ty  school  begins  and ends  wi th  Fresno,  Cal i fornia ,  i t  i s  noteworthy 

tha t  a l l  references  are  made wi th in  the  context  of  th is  local i ty .  This  

locale ,  be ing what  i t  i s ,  i s  l ike  many o ther  areas  across  the  nat ion.  

I t  has  i t s  problems in  educat ion a lso .  Out  of  seventy-f ive  schools  in  

the  Fresno Ci ty  Schools  Dis t r ic t ,  as  many as  for ty-seven are  declared 

as  having a  rac ia l  imbalance  (16:1) .  Demands  f rom the  federa l  govern­

ment  to  remedy the  s i tua t ion and br ing about  more  in tegra t ion came a f ter  

the  adminis t ra t ion  had a l ready made i t s  own a t tempts  a t  a  solut ion (17:1) .  

Open enrol lment  wi th in  the  d is t r ic t  was  es tabl ished wi th  the  hope tha t  
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the  Black and Mexican-American major i t ies  of  the  West  S ide  Communi ty  of  

Fresno would  leave  the i r  areas  and go to  schools  e lsewhere .  I t  was  a lso  

hoped tha t  the  Anglo  s tudents  f rom other  par ts  of  town would ,  in  turn ,  

leave  the i r  areas  for  the  schools  of  the  West  Side  Communi ty .  Unfor­

tunate ly ,  th is  p lan  fa i led  because  few Anglo  parents  had enough knowledge 

and unders tanding of  the  people  of  the  Black and Brown communi ty  to  

d ispel  the i r  fears  of  the i r  chi ldren being harmed physica l ly .  Nei ther  

were  they opt imis t ic  about  the  qual i ty  of  educat ion the i r  chi ldren were  

to  receive .  Nor  d id  they des i re  to  see  the i r  chi ldren off  to  so  d is tant  

an  educat ional  ins t i tu t ion,  and few Black or  Brown parents  wanted to  

send the i r  chi ldren off  for  th is  same reason.  Studies  revealed  tha t  

only  about  three  thousand chi ldren took advantage  of  th is  open-enrol lment-

voluntary  busing procedure .  Of  those  taking par t ,  approximate ly  500 were  

f r o m  t h e  W e s t  S i d e  C o m m u n i t y  a n d  2 , 5 0 0  w e r e  f r o m  t h e  A n g l o  a r e a s ,  a l l '  

branching out  in to  var ious  areas  of  Fresno,  not  jus t  in to  the  West  S ide  

Communi ty .  Of  those  Anglo  s tudents  bus ing in to  other  a reas ,  approximate ly  

three  hundred were  a t tending the  minor i ty  schools  of  West  Fresno (17.1) .  

Next ,  the  adminis t ra t ion  adopted the  magnet  school  concept .  The 

idea  was  to  offer  educat ional  oppor tuni t ies  in  West  S ide  schools  tha t  

could  not  be  a t ta ined e lsewhere .  The exis t ing  program was  dras t ica l ly  

changed and enr iched.  I t  i s  a  benef ic ia l  se tup for  any chi ld ,  but  few 

Anglo  parents  are  taking advantage  of  i t  (15:2) .  

The fac t  tha t  parents  themselves  are  aware  of  inequal i ty  of  

educat ion and are  fearful  of  sending the i r  chi ldren to  the  schools  of  

h ighly  minor i ty-popula ted  areas  i s  proof  enough tha t  minor i ty  schools  
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pose a  nonplussing s i tuat ion,  Citywide tes t  score resul ts  show the 

dispar i ty  between the educat ional  levels  of  the s tudents  of  the many 

areas  of  town (14:1) .  The scores  of  Edison High s tudents  appear  

s ignif icant ly  lower in  every respect .  This  i s  not  a  ref lect ion of  

in te l lectual  capaci ty ,  but  more accurately a  ref lect ion of  environment  

and inval id  tes t ing.  I t  is  a  quest ion of  cul tural  deprivat ion and of  

consequent ia l  unfamil iar i ty  with concepts  covered by the tes ts .  I t  i s  

a  quest ion of  being in  a  poor  educat ional  s i tuat ion where perhaps 

teacher  control  i s  lax or  the desire  to  learn is  obscured.  

The s tudents  are  not  exact ly  doci le  as  a  whole,  nor  are  they 

as  eager  to  be educated as  their  teachers  are  to  educate  them. Three 

or  four  unruly s tudents  may turn the ent i re  class  into a  holocaust ,  the  

bet ter  discipl ined e i ther  going along with the others  or  react ing 

passively as  though nothing out  of  the  ordinary were occurr ing.  The 

teachers  themselves  usual ly  have no desire  to  be exposed to  the 

discipl ine problems or  the dis interest .  Some are  excel lent  teachers ,  

but  the  mental  exhaust ion accompanying their  posi t ion is  too defeat ing.  

They may las t  a  few years  desperately at tempting to  do a  good job,  and 

then they ask for  a  t ransfer .  

Keeping good teachers  in  the minori ty  schools  of  Fresno appears  

to  be a  problem, but  get t ing good ones to  go there  wil l ingly poses  an 

even greater  problem. They are  enjoying rewarding experiences where 

they are .  They fear  the f rustrat ion and diff icul ty  of  ghet to  teaching.  

They do not  of ten volunteer  to  teach in  the ghet to  school ,  but  they go 

i f  ass igned.  
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SCOPE OF THE STUDY 

This  s tudy is  l imited to  the physical  educat ion programs a t  

Edison High and I rwin Junior  High in  Fresno,  Cal i fornia .  I t  i s  

specif ical ly  addressed to  the unique character is t ics  of  the s tudent  body 

and the resul tant  demands on the facul ty  of  the physical  educat ion 

departments  of  the two schools .  Because the s tudent  body i s  predominant ly  

Black,  a l l  references wil l  be made accordingly.  

Due to  the nature  of  th is  type of  invest igat ion,  the scope of  

th is  s tudy is  by no means exhaust ive and the wri ter  makes no claim to  

i r refutable  evidence or  conclusions.  I t  appears  that  the best  effor ts  

to  object i fy  s tudies  in  teacher  effect iveness  fa l l  short  of  their  goals ,  

as  a t tes ted by the current  problems of  tenure and facul ty  evaluat ions.  

However ,  any and a l l  evidence which might  s t imulate  thinking is  worth 

pursuing.  

This  s tudy is  concerned pr imari ly  with the opinions of  physical  

educat ion teachers  who have taught  in  the aforementioned schools  and 

the s tudents  a t tending them. I t  represents  an ini t ia l  yet  somewhat  

cursory at tempt  to  see i f  fur ther  s tudy along this  l ine might  yield 

conclusive evidence.  

DEFINITIONS OF TERMS USED 

The fol lowing terms are  def ined in  the context  of  their  usage 

in  the West  Side Community of  Fresno and by most  Black people .  Other  

terms herein ref lect  funct ional  usage of  the wri ter  and teachers  and 

s tudents  interviewed.  



Bad 

This is more current slang terminology for good, good looking, 

or appealing to the eye. It is not to be confused with the conceptual 

definition reflecting evil or unattractiveness. 

Ghetto 

A ghetto area of Fresno, California, is the West Side Community. 

It is an area of high concentration of any one race or ethnic group of 

people. 

Hip 

This slang terminology for sophistication or being in the know 

is one of the few colloquialisms whose usage has endured since the pre-

World War II period. 

Jive Talk 

This term has also survived years of change and refers to the 

conscious use of current slang to confuse or to make one's self appear 

more appealing or ominous in the eyes of the listener. 

Soul 

A bevy of meanings can be applied to this term; however, the 

more common are "Blackness" or feeling. 

Successful Teacher 

The successful teacher is one who maintains control, is respon­

sible for a reasonable furtherance of a student s education, and 

establishes rapport with his students. 
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CLUES FOR METHODOLOGY 

Studies  concerning th is  par t icular  topic  have been made,  but  the  

extent  of  the  methodology and ins t rumenta t ion seems to  go no fur ther  

than l i te rary  research.  I t  appears  tha t  the  inves t igator  i s  the  f i r s t  

to  publ ish  mater ia l  of  th is  sor t  wherein  the  in terview i s  employed to  

substant ia te  h is  hypothes is .  

Since  l i t t le  l i te ra ture  was found of  va lue  in  es tabl ishing that  

only  a  be t ter  than average  teacher  wi l l  succeed in  a  minor i ty  school ,  

i t  i s  poss ib le  to  s ta te  that  there  has  here tofore  been no conclus ive  

inves t igat ion a long th is  l ine .  I t  i s  for  th is  reason tha t  the  inves t i ­

gator  considers  h is  e f for ts  wi l l  prove benef ic ia l ,  for  he  has  conducted 

a  s tudy of  the  avai lable  l i te ra ture  and has  in terviewed people  involved 

in  minor i ty  schools  who can base  the i r  opinions  on exper ience  and ge t  

f i rs thand s ta tements  of  fac t .  

HYPOTHESIS 

Speci f ic  abi l i t ies  are  required  for  a  physica l  educat ion teacher  

to  succeed in  a  minor i ty-popula ted  school .  The wr i ter  had hoped tha t  a  

review of  the  l i te ra ture  and a  survey of  educators  and s tudents ,  both  

speci f ica l ly  per ta in ing to  physica l  educat ion in  the  publ ic  schools  of  

Fresno,  would  substant ia te  the  c la im that  cer ta in  bas ic  qual i t ies  should  

be  manifes ted  by the  ins t ructor  in  order  for  him to  be  ef fec t ive  wi th  

minor i ty  s tudents .  



METHODS USED IN THE STUDY 

The problem of  teacher  ef fec t iveness  has  long been the  subject  

of  numerous  books  and s tudies .  Li tera ture  per t inent  to  teaching in  the  

minor i ty  school ,  spawned by the  c iv i l  r ights  movement ,  has  proven most  

prof i table .  This  mater ia l  does  not  refer  to  the  teaching of  physica l  

educat ion speci f ica l ly ,  but  to  ins t ruct ion in  the  minor i ty  school  in  

genera l .  

The l i te ra ture  was  careful ly  reviewed and only  tha t  informat ion 

re la t ing  to  methods  of  e f fec t ive  teaching,  the  reasons  for  these  methods  

and s tudent  behaviora l  character is t ics ,  and fac ts  substant ia t ing  the  

thes is  of  th is  s tudy were  used.  The informat ion was  then ca tegor ica l ly  

reviewed and incorporated  in to  the  bas ic  s t ructure  of  th is  s tudy.  

The de l imi t ing aspects  of  the  l i te ra ture-- lack of  suff ic ient  

quant i ty  and of  subs tant ia l  re levancy--made in terviews of  teachers  wi th  

exper ience  a t  minor i ty  schools  and s tudents  a t tending them essent ia l .  

A to ta l  of  twenty  physica l  educat ion ins t ructors  of  Edison High and 

I rwin  Junior  High par t ic ipated .  They a re  e i ther  present ly  engaged in  

ins t ruct ion a t  one of  the  aforement ioned schools  or  previously  taught  

there .  These  par t ic ipants  have a  combined accumulat ion of  110 years  

teaching exper ience  in  the  communi ty  and a  to ta l  of  s ix ty-nine  years  of  

recreat ion-playground exper ience .  This  equates  to  an  average  of  about  

5 .5  years  tha t  each teacher  amassed as  ins t ructor  and 3 .4  years  as  

recreat ion-playground ass is tant  or  d i rec tor  in  the  area  of  Edison and 

I rwin .  Of  those  in terviewed,  only  three  fe l t  themselves  to  be  

unsuccessful .  One ins t ructor  spent  two years  a t  Edison m dire  



ant ic ipat ion of  leaving.  The others  desired to  leave a lso.  However ,  

those consider ing themselves  successful  a t t r ibuted their  success  to  

possessing or  acquir ing cer ta in  qual i t ies .  

A s imilar  undertaking was conducted among a  sampling of  for ty  

Edison High School  s tudents .  On the average,  these s tudents  have 

a t tended ten of  their  school  years  a t  predominant ly  Black schools ,  so 

they have no f i rm foundat ion on which to  base comparisons or  conclusions.  

Considerat ion was given to  several  factors  which inf luenced 

the cooperat ion of  the teachers  and s tudents  involved.  Firs t ,  a  minimum 

of  t ime consumed and effor t  expended had to  be considered s ince the 

teachers  had so l i t t le  t ime to  spare ,  and s ince c lass  t ime (other  than 

during physical  educat ion,  so as  to  get  uninf luenced s tudent  opinions)  

should not  be interrupted for  a  long per iod of  t ime.  Second,  the 

invest igat ion had to  be presented s imply,  yet  impressively,  so that  

teachers  and s tudents  would cooperate  wil l ingly with understanding of  

the s ignif icance of  the  s tudy.  Last ,  the  information had to  be 

gathered in  a  manner  which was useful  to  the s tudy.  

METHOD OF GATHERING DATA 

P Q - J -  the  purpose of  this  s tudy,  a  quest ionnaire ,  consis t ing of  

f iye quest ions,  was given to  former or  present  physical  educat ion 

teachers  of  Edison and Irwin Schools .  A se t  of  s ix  s imilar  quest ions 

was included in  a  s tudent  quest ionnaire .  These quest ions were devised 

to  determine:  (1)  the effect iveness  of  the exis t ing physical  educat ion 

programs a t  their  school ;  (2)  what  const i tutes  a  good physical  educat ion 



teacher  in  a  minori ty  school ;  (3)  the problems teachers  and s tudents  

contend with in  a  minori ty  school ;  (4)  the qual i t ies ,  i f  any,  d i f fer­

ent ia t ing minori ty  s tudents  from those in  integrated schools ;  and 

(5)  the means by which one becomes a  good teacher  in  a  minori ty  school .  

The fol lowing i s  a  l is t  of  the  quest ions asked of  the teachers  

involved in  the s tudy:  

1 .  If  a  person is  a  successful  physical  educat ion teacher  in  

an a l l  white  school ,  wi l l  he most  l ikely also be successful  in  teaching 

physical  educat ion in  a  minori ty  school?  

2 .  What  are  some of  the greatest  problems which face the teacher  

in  a  minori ty  school?  

3 .  How are  minori ty  s tudents  different  from other  s tudents?  

4 .  What  qual i t ies  are  needed for  a  person to  be a  successful  

physical  educat ion teacher  in  minori ty  schools?  

5 .  How can a  person learn or  obtain these qual i t ies?  

The s tudent  quest ions were worded somewhat  d i f ferent ly  s ince 

cr i t ic ism of  their  teachers  and the physical  educat ion program a t  the 

school  they at tended was not  the intent  of  the invest igator .  

1 .  What  would you l ike to  do in  physical  educat ion? 

2 .  What  act ivi ty  do you l ike best  in  physical  educat ion? 

3 .  Descr ibe a  good physical  educat ion teacher .  

4 .  Descr ibe a  bad physical  educat ion teacher .  

5 .  I f  you were going to  be a  new teacher  in  this  school  what  

would you do so the s tudents  would l ike  you and learn something? 

6 .  Do you think there  is  any difference between taking 

physical  educat ion a t  your  school  and any predominant ly  white  school?  
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An ora l  explana t ion  of  the  inves t iga t ion  was  g iven  to  each  

respondent  before  any  answers  were  sought .  The  t eacher  ques t ionna i re  

was  g iven  ind iv idua l ly  to  teachers  who taught  or  were  teaching  a t  e i ther  

of  the  two a forement ioned  schools .  Af te r  an  appropr ia te  length  of  t ime  

for  s tudy ,  tape- recorded  d iscuss ion  of  the  ques t ionna i re  ensued .  Each  

par t ic ipant  s ta ted  h i s  name,  pos i t ion ,  background in format ion  per t inen t  

to  h i s  qua l i t i es  as  an  ins t ruc tor ,  and  teaching  exper ience .  The  in te r ­

v iewer  posed  the  ques t ions  on  the  ques t ionna i re  and  the  par t ic ipants  

answered  wi th  l i t t l e  prodding ,  as  the  uninf luenced  opin ions  of  the  

teachers  were  des i red .  

Due  to  the  l a rge  number  of  s tudents  involved  in  the  in te rv iew 

procedure ,  the  inves t iga tor  handled  them as  a  c lass .  Time was  a l lo t ted  

dur ing  c lass  for  the  s tudents  to  acqua in t  themselves  wi th  the  ques t ion­

na i re  and  formula te  answers .  Af te r  school  hours  were  spent ,  to  assure  

conf ident ia l  responses ,  whenever  i t  was  inadvisab le  to  record  the  

answers  to  the  s tudent  ques t ionna i re  dur ing  c lass  t ime .  Those  c lasses  

involved  were  se lec ted  randomly ,  and  the  in te rv iewer  conducted  

procedures  h imse l f .  The  en t i re  procedure  requi red  approximate ly  f i f t een  

minutes  per  s tudent - - ten  minutes  dur ing  c lass  t ime for  the  explana t ion  

and  rev iewing  of  the  ques t ions ,  and  f ive  minutes  fo r  record ing  each  

s tudent ' s  op in ion .  

Al l  t eacher  and  s tudent  op in ions  were  s tud ied  and  tabula ted  by  

the  inves t iga tor .  A checkl i s t  was  compi led  and  the  answers  to  the  

ques t ions  were  ca tegor ized  accord ing  to  s imi la r i ty .  Repea ted  op in ions  

were  t a l l i ed .  S ta tements  no t  necessar i ly  appl icab le  to  the  ques t ions ,  

„  TJPTP - recorded  for  d i rec t  quotes .  The  bu t  o f  va lue  in  proving  a  po in t ,  were  . eeo iuc  H 



opinions and s ta tements  were then embodied into the 

this  s tudy.  
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CHAPTER II 

UNIQUE ASPECTS OF MINORITY STUDENTS 

As a whole, the teachers were of the opinion that minority 

students are not so different from their white counterparts (16-36). 

Yet, compilation of the brief lists of differences noted by the 

individual instructors presents an extensive inventory of aspects unique 

to minority students which, for the purposes of this study, have been 

categorized into groupings of socio-economic conditions, parental 

influence, response to authority, orientation to reality, and physical 

and emotional characteristics. Some of the teachers expressed no opinion 

as to whether there were gross differences and proceeded to list some, 

and one teacher said the students are "just as different as religion, 

sex, socio-economic backgrounds" (37). 

SOCIO-ECONOMIC CONDITIONS 

Rather than blame disinterest in education on intellect, the 

teachers noted socio-economic conditions to be the primary influence 

on the lives of the students of Irwin and Edison (31). 

Largely, if they are different at all, it is in background and 
lack of opportunity from birth on. Success tends to make for 
success and many minority children were not exposed to successful 

parents through no fault of their own 

The differences the teachers spoke of are the results of years 

• 4- . oonoral and one's own little world of conditioning by society in general 

18 
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specif ical ly .  General  t rends of  t ime have manifested themselves  in  the 

Black subcul ture  (22) .  This  subcul ture  i s  easi ly  recognizable  as  being 

American,  but  there  are  quirks"  that  different ia te  i t  from the other  

subcul tures .  I t  takes  l iving in  or  direct ly  observing that  subcul ture  

to  understand i t  and i t s  const i tuents  (17,  22,  31) .  This  Black sub­

cul ture  i s  seldom real is t ical ly  portrayed on te levis ion,  so the teacher  

must  observe,  s tudy,  or  experience i t  i f  he intends to  get  an inkl ing 

of  such things as  why he f inds the Black chi ld  wil l ing to  share  his  ,  

belongings with others  and work in  a  group but  unwil l ing to  funct ion as  

an individual  independent  of  a  group.  On the other  hand,  the Black 

s tudent  in  a  highly Negro-populated area views a  c lose repl ica  of  the 

cul ture  of  h is  teacher  on te levis ion,  but  looks upon i t  as  fantasy,  or  

something unat ta inable  — across  the t racks (17) .  He expects  the teacher  

to  come to  him,  to  accept  him and to  adjust  to  his  way of  l i fe .  The 

successful  teacher  has  to  do this ,  become famil iar  with the subcul ture  

of  h is  s tudents ,  and t ry  to  understand that  i t  causes  them to  act  and 

think as  they do (31) .  

Many of  the  problems a  teacher  encounters  are  the resul t  of  

factors  other  than socio-economics or  environment .  The problem 

presented by a t t i tudes i s  noted to  be one of  e thnic  and peer  pressure.  

The s tudents  of ten perform for  the react ion they wil l  get  from their  

peers  (17) .  Sometimes,  tormenting the teacher  is  an admirable  act .  

Being especial ly  good to  a  teacher  and excel l ing academical ly  is  of ten 

, „v ,hfnl  and br ight  s tudents  of ten  do jus t  f rowned upon,  so many thoughtful  and Drig  

•  „  I t  i s  extremely important  to  a lmost  enough to  get  them a  passing grade.  i t  
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any s tudent  tha t  he  belong and be  accepted by h is  peers ,  but  th is  i s  

more  v i ta l  for  the  minor i ty  s tudent  s ince  he  i s  so  aware  of  unacceptance  

e lsewhere  (22) .  The s tudent  must  be  l ike  the  o thers .  I f  he  i s  not ,  

the  o thers  may make a  point  of  h is  d i f ferences ,  r id icul ing him,  making 

sarcas t ic  remarks ,  or  shut t ing  him out .  

The s tandards  and values  held  by the  minor i ty  s tudents  d i f fer  

f rom those  of  the i r  counterpar ts  of  nonminor i ty  groups  because  of  

cul tura l  backgrounds  (17) .  As far  as  values  are  concerned,  i t  seems 

tha t  the  lea ther  coat  and the  tape  recorder  are  more  impor tant  than 

educat ion,  the  fu ture ,  or  the  bare  necess i t ies  (36) .  Thei r  a t t i tudes  

toward educat ion,  responsibi l i ty ,  and the i r  own ac t ions  are  lax  (17) .  

Most  of  them do not  seem to  care  about  school  work and grades  unt i l  the  

end of  the  grading per iod i s  near  (19) .  What  responsibi l i ty  they have 

a t  school  seems to  be  toward themselves ,  the i r  jobs ,  and the i r  famil ies .  

When homework i s  ass igned,  most  of  the  sheets  on which ass ignments  a re  

given remain  in  the  c lassroom a t  the  end of  the  per iod.  Few sheets  a re  

re turned completed .  The s tudents  have o ther  concerns ;  they would  ra ther  

be  unencumbered by educat ion in  the i r  f ree  t ime;  they have jobs  to  go 

to  and they h a v e  obl igat ions  to  fu l f i l l  a t  home (35) .  

Minor i ty  s tudents  genera l ly  d isplay  a  lack of  inhibi t ion .  They 

tend to  express  emot ions  more  readi ly  than other  s tudents  (26) .  This  

i  n f  - rpqoonsibi l i ty  for  the i r  ac t ions  i s  express ion and seeming lack ot  responsrurr  y  

„  onnears  the  s tudents  have l i t t le  exerc ised to  such ext remes tha t  i t  appears  

/ ,  -7 \  T t - iq  surpr is ing to  new teachers  to  f ind  respect  for  themselves  (17) .  I t  i s  surpr  6  

. * p, T-ir>v"s in this respect. Despite the 
that  the  g i r l s  are  worse  than the  boys  
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tendency for  male teachers  to  get  a long bet ter  with their  female s tudents ,  

the g i r ls  are  known to  be the most  f requent  and the most  d i f f icul t  

discipl ine cases .  They are  general ly  more forward than the boys,  and 

those who are  discipl ine problems are  more bois terous when aroused,  less  

t ractable  and cooperat ive,  more indifferent  to  educat ion and the conse­

quences of  their  behavior ,  and more f requent ly  t ruant  than the boys.  

Publ ic  use of  vulgar i ty  used with complete  disregard for  others  within 

hear ing dis tance and disrespectful  language used in  communicat ion with 

older  people  and those in  authori ty  i s  more common among gir ls  than boys.  

The boys are  more l ikely to  excuse themselves  for  vulgar  language i f  the 

teacher  makes a  l ight  comment  on i t s  use (19) .  

THE FAMILY--PARENTAL INFLUENCE 

Knowing what  the  minori ty  family i s  l ike is  knowing the s tudent .  

There i s  no neat  category into which we can place the famil ies  of  the  

s tudents  of  West  Fresno schools ;  they are  as  different  as  the var ious 

famil ies  of  any other  community.  Al l  character is t ics  do not  apply to  

any one of  them, nor  can i t  be said that  there  are  no famil ies  which 

do not  manifest  a t  least  one of  these character is t ics  (17) .  Social  

c lass  designat ions from lower- lower to  lower-upper  are  present .  However ,  

i t  i s  most  feasible  to  take the average and work with i t .  Therefore ,  i t  

was the  most  common s i tuat ion that  the teachers  discussed.  

The s tudents  are  usual ly  from low income or  welfare  famil ies ,  

n f „  a t  a i i . "  T h e  p a r e n t s  a r e  o f t e n  d i v o r c e d  o r  "if they have any home life at an. F 

,  ,  Q  marw rases  when the real  mother  or  fa ther  i s  separated and there  are  many cases  
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not  known (26) .  The immediate  family group of ten consis ts  of  unplanned 

chi ldren (36) .  I t  just  happens,  due to  ignorance of  family planning 

procedures ,  lack of  f inancial  a id  in  acquir ing contracept ives ,  or  merely 

a  desire  not  to  be constrained (19) .  

The family wil l  of ten consis t  of  grandchi ldren,  nieces  and 

nephews,  cousins ,  aunts  and uncles ,  and grandparents .  The daughter  who 

has  a  chi ld  out  of  wedlock wil l  remain a t  home and the grandmother  may 

look upon the new addi t ion to  the household as  her  own chi ld .  The son 

or  daughter  may marry and br ing the spouse home to  l ive unt i l  t imes get  

bet ter ,  of ten a  l i fe t ime.  Because of  the  poor  f inancial  s i tuat ion most  

of  these people  f ind themselves  in ,  the famil ies  become extended so that  

the members  can merely survive.  The famil ies  are  a lso extended because 

the members  are  so c lose.  However ,  extension is  a  socio-economic t ra i t  

that  i s  s lowly fading away (19) .  

Few Black chi ldren receive al lowances.  The work they do a t  home 

is  expected of  them; i t  is  their  duty (35) .  I f  they take on the 

responsibi l i ty  of  their  duty,  they develop a  loyal ty  toward i t .  In 

school ,  these s tudents  perform because i t  is  their  duty to  do so,  and 

not  because of  any loyal ty  to  achievement .  They are  not  motivated to  

achieve academical ly  because i t  is  not  a  par t  of  their  mental  gestal t  

to  do so.  Nei ther  are  they motivated by academic competi t ion (35,  36) .  

Parental  authori ty  in  i tself  i s  usual ly  s t rong (19) .  There are  

instances when the chi ld  controls  the parent ,  but  they are  not  corr tnon.  

The pr imary reason for  weak parental  authori ty  or  absence of  i t  is  the 

problem of  the broken home.  Many chi ldren are  without  mothers  or  
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fa thers  in  the home.  They are  deceased or  are  l iving elsewhere.  The 

chi ldren more of ten get  the maternal  viewpoint  in  these s i tuat ions.  The 

offspr ing sometimes do not  real ly  know what  a  fa ther  i s  supposed to  be,  

and there  may be several  chi ldren in  the home a l l  having different  

fa thers  (27) .  

Some parents  exer t  l i t t le  push toward academic success  (16) .  

Some give up completely,  and upon hear ing from the school ,  counter  

that  i t  is  "your  problem,"  that  they cannot  do anything about  i t .  There 

are  those parents ,  however ,  who do an excel lent  job and s t i l l  maintain 

control  (20) .  

RESPONSE TO AUTHORITY 

The s tudents  usual ly  accept  parental  authori ty  because they 

respect  what  their  parents  back up that  authori ty  with physical  

chast isement ,  withdrawal  of  a t tent ion and affect ion,  withdrawal  of  

l iber t ies  and mater ia l  goods,  and assignment  of  household chores  (19) .  

I f  the  s tudent  has  developed a  heal thy a t t i tude toward parental  authori ty ,  

he wil l  be more l ikely to  accept  authori ty  in  general .  However ,  once 

away f rom home and parents ,  he may not  respect  i t  as  much as  he should,  

and he may defy i t .  If  the s tudent 's  a t t i tude is  poor ,  he i s  dest ined 

to  defy i t  (31) .  

Authori ty  i s  feared more than i t  is  respected.  Authori ty  can 

punish or  deprive;  instead of  respect ing i t  for  what  i t  is ,  some s tudents  

fear  i t  for  what  i t  can do.  However ,  the  s tudents  do tend to  respect  

the individual  who holds  authori ty ,  as  long as  that  authori ty  is  fa i r ,  
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consis tent ,  and tempered wi th  unders tanding (47,  48) ."  

Respect  for  author i ty  i s  a l igned wi th  mis t rus t .  Because  the  

minor i ty  s tudent  i s  f i l led  with  mis t rus t  based on fear  (White  people  

are  feared because  they have been known to  hur t ;  s t rangers  represent  

the  unknown and may f r ighten or  force  a  change upon o thers . )  i t  i s  only  

natura l  tha t  he  be  a f ra id  of  something so  arbi t rary  as  author i ty  can 

become.  I f  mutual  t rus t  between teacher  and s tudent  i s  not  es tabl ished,  

the  author i ty  borne  by the  ins t ructor  wi l l  be  suspect  (22) .  

ORIENTATION TO REALITY 

Minor i ty  s tudents  are  ext remely  ideal is t ic  in  some respects  and 

ext remely  rea l i ty-or iented  in  most  o thers .  They a re  ideal is t ic  in  

terms of  the i r  personal  fu ture  (32) .  Many,  when asked the i r  career  

p lans ,  express  the  fee l ing that  they wi l l  go on to  col lege ,  yet  many 

of  them have d i f f icul ty  get t ing  out  of  h igh school .  Some say they want  

to  be  profess ional  a th le tes ,  but  they are  not  vars i ty  mater ia l  on the i r  

h igh school  teams,  and some do not  par t ic ipate  in  spor ts .  A few in tend 

to  have the i r  parents  take  care  of  them indef in i te ly ,  but  the  parents  

usual ly  have a  d i f ferent  in terpre ta t ion of  famil ia l  duty .  Many hope to  

become doctors ,  lawyers ,  models ,  and nurses ,  but  they usual ly  fa i l  to  

prepare  themselves  for  the i r  chosen career .  They seem to  display  the  

bel ief  tha t  l i fe  i s  there  for  the  asking (19) .  

They are  except ional ly  rea l i ty-or iented  and seem to  bel ieve  only  

' in  the  present .  I f  to ld  or  read a  s tory ,  someone invar iably  asks  i f  i t  

i s  t rue ,  and i f  to ld  tha t  i t  i s ,  they are  s t i l l  skept ica l  because  they 
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are  not  accustomed to  bel ieving what  they have not  experienced or  seen.  

They are  interested in  f ic t ion,  but  they consider  i t  to  be "s tupid" or  

"senseless"  because they do not  bel ieve this  could happen to  them (19) .  

This  skept ic ism has many implicat ions.  Minori ty  s tudents  may 

not  bel ieve a  new act ivi ty  in  physical  educat ion is  fun because they 

have never  performed i t  before .  They perform half-hear tedly a t  f i rs t ,  

and i f  the act ivi ty  does not  give immediate  sat isfact ion,  they may not  

cooperate  (36) .  

The minori ty  s tudents  are  extremely skept ical  of  other  people .  

They are  fearful  of  being psychological ly  hurt .  They are  fearful  of  the  

intent ion of  o thers .  They have been condi t ioned throughout  l i fe  to  s ize  

up o thers .  Detect ion of  s incer i ty  a t  a  mere glance or  upon hear ing a  

word or  two i s  a  ta lent  developed ear ly .  Protect ion from being hurt  has  

led to  oversensi t ivi ty ,  and the s tudents  await  any suspicious act ion or  

words that  may confirm their  bel iefs  about  a  person,  especial ly  i f  that  

person i s  an adul t .  Since teachers  are  adul ts ,  this  poses  an obstacle  

to  prof i table  rapport  (21) .  

PHYSICAL AND EMOTIONAL CHARACTERISTICS 

Physical  and emotional  levels  of  matur i ty  were suggested by two 

of  the  teachers  and one of  the s tudent  respondents  as  being important  

cr i ter ia  set t ing off  the s tudents  of  I rwin and Edison from their  counter  

par ts  e lsewhere.  These s tudents  general ly  have a  higher  level  of  

physical  matur i ty  but  a  lower level  of  emotional  matur i ty  (16) .  They 

have bet ter  muscle  def ini t ion,  the suggested reason being the 
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environment--ear ly  work habi ts ,  physical  act iveness  (39) .  They are  more 

f lexible  in  what  they can do,  easi ly  performing var ious unrelated 

physical  act ivi t ies  in  sequence.  They are  also more l imber ,  due to  

freedom from inhibi t ion,  which i s  t raced to  their  seeming freedom from 

rest ra int .  They are  not ,  however ,  superhuman.  Some are  noted to  be 

poor  physical  specimens in  every respect .  Some are  poorly coordinated 

(35) .  



CHAPTER I I I  

DESIRABLE QUALITIES AND PRACTICES FOR 

PHYSICAL EDUCATION TEACHERS IN 

MINORITY SCHOOLS 

As wi th  the  t ra i t s  character iz ing minor i ty  s tudents  in  opposi t ion  

to  whi te  s tudents ,  the  educators  in terviewed did  not  s ta te  that  a  

successful  physica l  educat ion teacher  in  a  minor i ty  school  need be  any 

d i f ferent  f rom a  successful  physica l  educat ion teacher  in  any o ther  

school .  One,  however ,  d id  verbal ize  h is  bel ief  tha t  a  teacher  in  a  

minor i ty  school  possesses  the  same qual i t ies  as  any o ther  educator  (37) .  

The o ther  teachers  expressed no opinion in  the  form of  a  "yes"  or  "no"  

answer ,  but  went  on to  l i s t  the  qual i t ies  they fe l t  the  successful  

physica l  educat ion teacher  in  a  ghet to  school  should  have.  The recorded 

qual i t ies  are  those  tha t  any good teacher  possesses ,  so  impl ied  those  

in terviewed,  but  the  degree  to  which they should  be  exhibi ted  by the  

individual  i s  the  s igni f icant  fac tor  (17,  23,  31) .  A teacher  .  .  .  

needs  to  have a  l i t t le  b i t  more  i f  he  wants  to  teach here  (31) .  

The s tudents  were  asked to  descr ibe  a  good teacher .  The 

qual i t ies  they fe l t  a  good teacher  possessed and the  qual i t ies  the  

teachers  fe l t  made a  good ins t ructor  center  around rappor t .  In  order  

to  es tabl ish  that  rappor t ,  they must  succeed in  var ious  o ther  aspects .  

They must  possess  some or  a l l  of  the  fo l lowing:  

1 .  Knowledge of  minor i ty  problems (17-36,  43) .  

27 
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2.  Knowledge of  the  subject  mat ter  and abi l i ty  to  perform 

whatever  i s  expected of  the  s tudents  (20,  24,  27,  29 ,  30 ,  33,  38,  39 ,  

43,  48) .  

3 .  Consis tency and f i rmness  wi th  fa i rness  (17,  22,  26,  40 ,  46 ,  

48,  49) .  

4 .  Sel f -conf idence  (18,  22,  23 ,  29) .  

5 .  St rength  of  character  and personal i ty  (22,  24 ,  31) .  

The twenty  teachers  and for ty  s tudents  in terviewed genera l ly  

gave s imi lar  opinions  and ment ioned many of  the  same t ra i t s  they fe l t  a  

physica l  educat ion teacher  of  minor i ty  s tudents  should  possess .  These  

character is t ics  are  l i s ted  in  descending order ,  the  ones  receiving the  

most  a t tent ion and commentary  coming f i r s t .  One s tudent  and a l l  the  .  

t eachers  except  one  d iscussed knowledge of  minor i ty  problems,  perhaps  

indica t ing tha t  th is  i s  the  most  impor tant  character is t ic  a  teacher  

should  possess .  The second in  impor tance  i s  knowledge of  the  subject  

mat ter  and abi l i ty  to  perform.  I t  was  ment ioned by s ix  of  the  teachers  

and four  s tudents .  Next  i s  consis tency tempered wi th  f i rmness  and 

fa i rness ,  d iscussed by three  teachers  and four  s tudents .  Sel f -conf idence  

than a  br ief  ment ion by four  teachers ,  received l i t t le  commentary  o ther  than a  Drier  

o^oHtv was the  subiect  of  three  teachers '  S t rength  of  character  and personal i ty  was  tne  j  

„„ . a n, v  ihe  abi l i ty  to  innovate ,  and 
d iscuss ion,  whi le  three  aspects ,  empathy,  the  y  

d e a l  Q f  at tent ion,  though each was  ment ioned 
pat ience  received a  greac  uear  

1-  Ahi l i tv  to  counsel  specia l  needs  and the  des i re  
by only  two teachers .  Abi l i ty  

both  drew the  most  commentary  of  a l l  
to  be  in  a  minor i ty  school  both  arew 

1 j  4 c r  us  sod by one tenchei r*  
character is t ics ,  but  they were  each d iscussed y  
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I t  is  s ignif icant  to  note  that  most  of  the s tudent  opinions can 

be summarized into three categories .  Those qual i t ies  they l is ted most  

f requent ly  are:  (1)  knowledge of  the  subject  mat ter  and abi l i ty  to  

perform,  (2)  f i rmness  with fai rness ,  and (3)  knowledge of  minori ty  

problems.  A few of  the  s tudents  expressed feel ings of  being too 

res t ra ined by their  teachers  and the physical  educat ion program. They 

wished to  see less  f i rmness  and more f reedom of  choice on the par t  of  

the s tudent  (42,  43,  44,  45,  49) .  One s tudent  thought  a  good teacher  

was one who was not  afraid of  him (39) .  

REASONS FOR BEING THERE 

Most  teachers  are  reluctant  to  teach in  a  ghet to  school ,  so the 

newcomers  to  the profession or  d is t r ic t  are  saddled with the most  d i f ­

f icul t  of  a l l  teaching tasks  (19) .  Of the  twelve new members  to  the 

1971-1972 teaching s taff  a t  Irwin,  one has  returned from a  materni ty  

leave of  two years ,  before  which she taught  a t  a  middle  c lass  White  

Anglo-Saxon Protestant  (WASP) or iented high school .  Five are  experienced 

newcomers  to  the d is t r ic t ,  two having taught  in  elementary schools  in  the 

area.  The remaining teachers  are  total ly  new to  the profession,  the 

environment ,  and to  the type of  teaching roles  they are  required to  

perform (33) .  

Of the  four  new teachers  a t  Edison during the same per iod,  one 

had no pr ior  teaching experience,  two taught  a t  predominant ly  middle-

c lass  schools  for  two and four  years  respect ively,  and one taught  in  

an e lementary school  outs ide of  the area (28) ,  

These s ta t is t ics  make i t  appear  that  there  i s  a  low turnover  

ra te  a t  Edison,  but  they do not  take into account  the number of  requests  
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for  t ransfers  that  were denied because there  was no other  place for  the 

teachers  to  go.  Nor do the s ta t is t ics  take into account  the number of  

teachers  who requested assignment  here .  

Although the older  and wiser  teachers  may be bet ter  assigned in  

the minori ty  schools ,  the  general  pat tern is  that  new teachers  are  

placed there ,  unaware of  what  i s  before  them. They are  fresh,  energet ic ,  

enthusiast ic  novices  ready to  educate  the young,  but  they are  engulfed by 

problems and do l i t t le  teaching(19) .  Even the more experienced teachers  

have problems they cannot  cope with and some qui t ,  so what  must  the  

inexperienced teacher  go through? I t  i s  a  joke among the s tudents  of  

Edison High School ,  and undoubtedly of  other  minori ty  schools ,  that  few 

teachers  can take the pressure.  They laugh-about  " the las t  one we sent  

back across  town" and say,  "We got  another  one.  There i s  even more joy 

when the  teacher  leaves before  the term is  up,  as  i s  not  uncommon.  One 

summer school  teacher  las ted two weeks.  Some subst i tute  or  par t - t ime 

teachers  have lef t  in  the middle  of  a  per iod with no word to  the off ice  

( 2 0 ) .  

I t  is  not  a lways the faul t  of  the  teacher  that  he does not  

succeed in  the minori ty  s i tuat ion.  He i s  simply not  prepared to  teach 

here  and may be bet ter  placed where c i rcumstances are  different .  The 

s ta tement  that  success  a t  a  WASP or iented school  does not  assure  success  

in  a  minori ty  school  can be r e v e r s e d - fa i lure  in the minori ty  school  

does not  assure  fa i lure  elsewhere (31,  37) .  

Fai lure  or  lack of  sui tabi l i ty  occurs  with Black teachers  as  wel l  

w  t o  the  problems and social  mores  of  
as  with white .  Many are  just  as  new 
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the  ghet to  as  the  whi te  teacher .  Many cannot  surmount  the  obstac les  and 

e i ther  ask  to  be  reass igned or  are  recommended for  reass ignment  by the i r  

pr incipals  (20) .  

Even when possess ing the  essent ia l  qual i t ies  l i s ted  by the  

teachers  in terviewed,  some Black teachers  have fa i led  and the i r  problems 

are  unique.  Some had a  d i f f icul t  t ime get t ing  where  they are  and they 

expect  the i r  Black s tudents  to  suffer  jus t  as  much,  so  they are  s t r ic t .  

Their  goals  are  unat ta inable  or  ext remely  d i f f icul t  to  reach,  and the i r  

expecta t ions  for  the  s tudents  are  too demanding.  On the  other  hand,  

some do not  want  the i r  s tudents  to  suffer  as  they d id  and are  too 

lenient .  Some grew up in  to ta l ly  d i f ferent  environments ,  WASP or  

o therwise ,  and they fa i l  for  the  same reasons  an Anglo  teacher  would  

(19) .  

The average  physica l  educat ion teacher  in  a  ghet to  school  i s  not  

s t rong enough to  cope wi th  the  problems he  faces  (31) .  I f  new to  the  

area ,  he  i s  unaware  of  the  res t r ic t ions  he  must  p lace  on the  s tudents  

in  order  to  cur ta i l  d isc ip l ine  problems.  Socia l ly ,  menta l ly ,  and 

educat ional ly ,  he  must  make adjus tments .  He usual ly  does  not  unders tand 

the  s tudents '  background,  the i r  problems,  and the i r  communicat ive  modes .  

He usual ly  does  not  des i re  to  be  in  the  ghet to  school  and cannot  adjus t  

h is  f rame of  mind.  Lack of  peace  of  mind defeats  him and i s  eas i ly  

not iceable  to  any unt ra ined observer .  His  maladjus tment  causes  the  

s tudents  to  be  t roubled and cause  more  unnecessary  t rouble  (19) .  

The s ta te  required  texts  and o ther  mater ia ls  must  be  adjus ted  

in  order  to  f i t  the  needs  of  the  s tudents .  In  physica l  educat ion,  
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innovation and implementation touch on other aspects. Interest must be 

gained in ways other than bringing in Black history or culture. Adjust­

ment to the students needs deals mostly in using inadequate space and 

facilities to the fullest possible extent. It deals with modifications 

of an activity to get students to participate. It deals with 

maintaining order in a situation where disorder is common (20). 

It takes a certain type of personality for one to be suited to 

ghetto teaching, especially • in physical education (22, 31). Strength 

of character is essential since the problems of teaching in general 

compound with those encountered in a minority school to make teaching 

more difficult (22, 24, 31). Besides this strength of character, the 

teacher must have a sense of humor. There are times when no matter how 

strict, strait-laced, or serious a teacher wants to be, he cannot help 

laughing. The students of Edison seem to possess a natural talent for 

comedy. When incidents are not so compellingly humorous, though, it is 

good to be lighthearted enough to see humor in life and some of the 

actions and comments of the students in order to keep from getting too 

tense (20). 

SKILL AND ABILITY 

, i- i nic; cuibiect. Any school will have students A teacher must know his suDjecu my 

„ . •> t-parher. but they seldom cause enough 
who delight in "tripping the teacner, u y 

problems to disrupt the class. In a ghetto school, though, the situation 

becomes worse. Lack of knowledge is a weakness to be preyed upon (17, 22 

24, 25, 29, 31, 36, 41, 42, 43, 48). 



Just  what  the  teacher  does know wil l  be detected ear ly ,  during 

the per iod of  adjustment .  I f  the teacher  proves to  be lacking in  

knowledge or  abi l i ty  in  his  subject  mat ter ,  the atmosphere may become 

one of  r idicule  (23) .  The caut ion among physical  educat ion teachers ,  

that  a  cer ta in  rout ine should not  be a t tempted i f  the instructor  cannot  

perform i t ,  is  an important  warning for  minori ty  school  teachers .  The 

laughter ,  jokes,  and humil ia t ion would undermine the teacher 's  control  

i f  he made an obvious error  . in  a  physical  demonstrat ion.  This  one 

fa i lure  would make the s tudents  bel ieve there  wil l  be more to  look for .  

They expect  the teacher  to  be near ly  perfect ,  and i f  he i s  lacking in  

his  own area,  respect  wi l l  be lost  (20) .  The s tudents  f ind errors  in  

others  humorous,  a l though they see l i t t le  humor in  their  own errors .  

They may not  s t r ive for  knowledge for  themselves ,  but  they respect  i t  

in  adul ts  (17) .  For  the  physical  educat ion teacher ,  th is  knowledge 

consis ts  of  capabi l i ty  in  performance,  and i f  he cannot  perform wel l ,  

the s tudents  wil l  see no reason for  the act ivi ty  (40) .  

DISCIPLINE 

Some s tudents  argue that  there  i s  too l i t t le  authori ty  and 

r igidi ty  among the teachers  of  I rwin and Edison <47,  48) .  Others  argue 

that  there  i s  too much (42,  45) .  The teacher  must  es tabl ish himself  as  

the authori ty  and be in  con t ro l  at  a l l  t imes.  This  control  must  be 

, .  _ ,  r t -  iq  bet ter  to  be too s t rong than too easy,  es tabl ished immediately.  I t  i s  Deuei  

j  s ,^  urn thrm to  begin too easi ly  and a t tempt  and to  s tar t  off  s t rong and ease up than to  oegi  /  

i  t  . , ,1  j  i  Qot  throughout  the year ,  and the mood to  t ighten up.  Control  should las t  tnrougu ,  

,  • hut  the  atmosphere may become more should be set  from the beginning,  but  the a t  y 
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re laxed as  t ime goes  by as  the  s tudents  conform to  the  type  of  behaviora l  

s tandards  es tabl ished by the  ins t ructor  (33) .  The teacher  must  be  able  

to  turn  off  an  unruly  c lass  in  moments  and learn  techniques  of  main­

ta in ing control .  He can re turn  papers  when the  s tudents  are  busy on 

another  ass ignment  i f  he  i s  a  c lassroom teacher  (19) .  In  physica l  

educat ion,  he  can move quickly  f rom ac t iv i ty  to  ac t iv i ty  or  explanat ion 

to  ac t iv i ty  wi thout  t ime in  between which would  a l low the  s tudents  a  

chance  to  misbehave.  I f  there  are  explanat ions  to  be  made,  they should  

be  as  shor t  as  poss ib le  (36) .  

In  es tabl ishing control ,  consis tency i s  probably  one of  the  most  

impor tant  character is t ics  a  teacher  can have (17,  22,  26) .  In  physica l  

educat ion c lasses ,  consis tency i s  more  d i f f icul t  to  achieve  s ince  order  

i s  not  as  c i rcumscr ibed as  in  the  c lassroom (35) .  At  any ra te ,  the  

ins t ructor  who f i rmly es tabl ishes  ru les  and modes  of  ac t ion before  an  

incident  occurs  wi l l  be  more  consis tent  than he  who wai ts  for  i t  to  

ar ise .  He wi l l  have a  more  condi t ioned react ion and be  more  l ike ly  to  

show fa i rness  to  a l l .  Without  consis tency the  teacher  wi l l  be  labeled  

as  showing favor i t i sm,  the  s tudents  wi l l  be  confused as  to  what  i s  

acceptable  and unacceptable ,  and chaos  wi l l  fo l low (30) .  

Consis tency should  exis t  in  the  ent i re  school  so  tha t  the  

s tudents  wi l l  not  be  confused by d i f ferent  ru les  f rom c lass  to  c lass .  

*• u  w a ioc  c lassroom di f ferent ly ,  but  ru les  should  be  agreed Each person handles  h is  c iass iuu 

nr. -looseness  combinat ion of  physica l  upon by a l l .  The regimenta t ion loosener  

.  r  „  c indent  enters  a  c lass  where  there  
educat ion c lasses  i s  forgot ten  i f  a  s tudent  en 

s t udent  does  not  have to  funct ion by cer ta in  
are  few res  t r ie  t ions .  H a  s t u  
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limitations in one class, he will expect to be able to act the same way 

in the next. If forced to act within limitations during the following 

class, he may become rebellious because the adjustment is too sudden for 

him to make (19, 20). 

Discipline was the one problem mentioned by almost all of the 

teachers interviewed, and many students showed disgust for a teacher's 

failure to control (17-36, 47, 48). They noted an open defiance that 

has only recently been creeping into the schools of other areas of 

Fresno. This student defiance signifies disrespect for themselves, for 

each other, for authority, and for school. There seems to be little 

reverence for someone because he is older; he merely represents someone 

who can get the student in trouble (32). The name-calling and vulgarity 

in respect to each other have become banalities for most (17). The 

students in general have had little in the line of training in common 

courtesy and acceptable manners at home (27). 

The home can wield a significant control on the students. It is 

thought that because few parents attend school functions, those parents 

do not care about their children and their education. This is not true. 

There is a very strong bond of love between parents and offspring, and 

the parents do see and impart the values of education, especially since 

education has been Lauded as the way toward s e l f-improvement (17). Too 

. ,, 0 narents in an effort to settle issues 
many teachers fail to contact th p 

, - nuonft Thev assume that the parents do not 
between them and their students. y 

A 1„ 1ml the parents know of any misbehavior 
care, but they often need only let tne pa 

e i „ t-m discipline children (19). 
and immediately steps are take. 
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INCORPORATING THE LANGUAGE 

The subcul ture  does  not  jus t  d isappear  when the  chi ld  leaves  

home and enters  school .  His  way of  th inking,  ta lk ing,  and way of  

ac t ing are  dependent  upon h is  family  and socia l  s i tua t ion (17) .  For  

ins tance ,  profani ty  in  the  home among parents  and chi ldren i s  not  

uncommon.  The chi ld  enters  school ,  performs as  he  does  a t  home,  and 

i s  punished because  he  says  the  wrong th ing.  The teacher  should  not  

make an  i ssue  of  i t  once  he  overcomes h is  shock.  He should  s imply  

expla in  tha t  th is  type  of  language i s  not  appropr ia te  in  c lass  and i s  

bes t  not  used.  The teacher  may punish  the  s tudent  who uses  profani ty ,  

but  he  must  make l ight  of  i t  i f  he  wishes  the  profani ty  to  cease .  Of ten ,  

in  the  case  of  h igh school  s tudents ,  no  punishment  should  be  g iven 

because  by th is  t ime profani ty  i s  a  natura l  extens ion of  the i r  character .  

I t  i s  second nature  and se ldom not iceable  to  those  who use  i t  inadver­

tent ly  unless  i t  i s  pointed  out .  Cal l ing  a t tent ion to  th is  problem by 

asking the  s tudent  what  he  accompl ished by the  use  of  profani ty  may make 

him th ink and see  the  fu t i l i ty  of  i t  a l l  (20) .  

Another  facet  of  the  communicat ive  modes  of  the  subcul ture  i s  

the  s lang used by the  people  l iv ing wi th in  the  subcul ture .  "Hip"  s lang 

i s  becoming more  and more  widespread,  reaching a l l  levels  of  our  

j  ,  „  s o  th is  no longer  poses  such a  grave  
exis tence  and not  jus t  adolescents ,  so  

t-  innw most  of  the  current  terms used 
problem for  the  teacher .  He must  know most  

n .Jorofanding; of  these terms i s  very  
and keep up with the new ones. Understanding 

•  r n v  s tudents  of  I rwin  and Edison use  them wi th-
important  s ince  the  minor i ty  

i  w  To them,  i t  i s  merely  the  way they ta lk ,  
out  knowing they are  s lang.  
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When they or iginate  their  abundance of  colorful  turns  of  phrases ,  they 

do so natural ly  and unconsciously and cont inue usage i f  i t  sounds "bad" 

to  them (19) .  

Understanding the language helps  to  establ ish rapport ,  but  

using i t  when i t s  use i s  unnatural  for  the teacher  i s  not  acceptable .  

The s tudents  feel  a  l i t t le  closer  to  the teacher  who understands their  

col loquial isms as  opposed to  the teacher  who does not .  I f  one does not  

know the s lang,  however ,  he.  should not  incorporate  i t s  usage.  Students  

wil l  " j ive ta lk"  the teacher ,  knowing he does not  understand,  to  make 

him the but t  of  r idicule .  I f  the teacher  uses  s lang and sounds s t range 

and uncomfortable ,  he  may lose the respect  of  h is  s tudents .  The teacher  

should use convent ional  language or  ask the s tudent  what  he means.  

Honesty and the admission of  ignorance i s  bet ter  than losing one 's  se l f -

respect  (22) .  

SURVIVING CULTURAL SHOCK 

The teachers  seem to agree that  i t  is  important  for  instructors  

to  know the community in  which they are  teaching and be aware of  the  

background of  their  s tudents .  The "something" the average Fresnans know 

•  o nnt-  <=noneh because  the  "something"  is  about  the  West  S ide  Communi ty  i s  not  enougn 

j  f  mml i  t i  es  They know that  there  i s  a high usually composed of generalities. y 

.  .  a r e a  0 f  low economic  levels ,  tha t  the  
incidence  of  cr ime,  tha t  i t  i s  a  

,  o m  t h a t  there  is  very l i t t le  growth or  
res idents  are  host i le  toward th  ,  

a  lo  the  res t  of  Fresno.  What  they should  know i s  
progress  as  compared to  tne  tea  

n„ a r t  why,  and who they real ly  are  (17,  48) .  
the people ,  how they real ly  act ,  wny,  
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The people  of  the  West  S ide  Communi ty  a re  not  so  d i f ferent ,  nor  

are  they a l l  a l ike .  They are  l ike  o ther  people  in  o ther  minor i ty  

communi t ies  wi th  the i r  own way of  l iv ing.  Each person i s  individual  in  

his  way of  ac t ing and th inking jus t  as  the  reader  i s  an  individual .  

Circumstances  and socia l  mores  d ic ta te  the  way we a l l  ac t  and th ink and 

because  we a re  not  a l l  born  wi th in  the  conf ines  of  the  same cr i ter ia ,  

what  i s  unknown to  us  i s  f r ightening when imposed upon us .  This  fear  or  

loss  of  comfor t  and unders tanding may be  termed cul tura l  shock (31) .  

Some teachers  in terviewed admit ted  to  an  in i t ia l  cul tura l  shock 

upon ge t t ing  involved in  the  schools  here  (18,  31,  35) .  Li fe  was  found 

to  go on the  same,  but  va lues  were  complete ly  d i f ferent .  What  they grew 

up to  respect  held  no p lace  here .  What  they found to  be  impor tant  was  

ins igni f icant  here .  The teachers ,  through thei r  da i ly  exper iences ,  

became less  and less  shocked by the  openness  of  the  s tudents ,  by the i r  

language,  by the i r  lack of  respect  for  what  i s  revered e lsewhere ,  by 

the i r  re laxed behavior ,  by  the i r  problems,  and by the i r  deeply  human 

qual i t ies .  The teachers  learned tha t  th is  was  a l l  a  way of  l i fe  for  

the i r  s tudents ,  tha t  i t  was  so  deeprooted tha t  i t  could  not  be  changed.  

Like  newlyweds ,  they sought  to  Improve the i r  charges ,  but  soon learned 

that  they had to  accept  these  d i f ferences  for  what  they were .  These  

,  . - i ,  •  ^  x. rov of  l i fe  presents  a  cul tura l  
teachers  a lso  rea l ized tha t  the i r  Y 

r rUron imnosed upon them.  I f  the  teacher  shock to  the i r  minor i ty  s tudents  when imposed up 

.  .  f i t  t h e  m o l d  f r o m  w h i c h  h e  e m e r g e s ,  
a t tempts  to  shape the  s tudents  

i  i  n i -  suf fer  t raumas because  they nei ther  
the  s tudents  wi l l  e i ther  rebel  or  su t ler  

1,  CO Qince  the  teacher  i s  the  outs ider ,  
want  nor  unders tand the  chang .  
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perhaps the best procedure is to exist in the true environment of the 

student, prompting slight changes only when conducive to learning and to 

control (17). 

Cultural shock often results in fear. All teachers have some 

fear of their students on the first day, but for some in a minority 

school this fear goes beyond the first encounter. It exists before the 

encounter is made and continues because the teacher expects to have 

trouble. He is shocked by the stories he has heard. He has not had 

enough interaction with Black people and mistakes appearances for 

reality. He does not attempt to know his students before forming an 

opinion (19). 

Students will try a teacher at whatever school they attend, but 

at Edison where problems become progressively compounded, the intention 

is often to gain control and function as one pleases. Teacher fear and 

lack of understanding make it all easier. In order to survive, the 

teacher must take on the appearance of confidence and maintain an aura 

of self-confidence (21, 24, 25, 29). Perhaps fear is the worst 

characteristic a teacher can reveal to a student (47). 

Showing Sincerity and Sensitivity 

"You have to look at the students as people, not as minority 

one teacher. She felt a teacher 
members, or as Black or Chicano, 

, • t-hinkine. The teacher's way of 
has to understand them and their w y 

^ rrosses the tracks, because success 
thinking must slowly disappear as he crosses 

A c nn their own terms, on the basis of what 
comes from treating the students on their o 

, « nf their thoughts and feelings end 
they understand. One must be a\ 
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be sensi t ive,  but  not  oversensi t ive to  the point  of  p i ty  (17) .  

The teacher  should be sensi t ive to  the s tudent 's  own sensi t ivi ty ,  

his  suspiciousness ,  h is  differences,  and his  problems.  Although the 

s tudents  are  of ten lacking in  empathy,  insensi t ive to  the needs,  desires ,  

and feel ings of  o thers ,  and unaware of  the  motives  of  o thers  around them, 

they are  sensi t ive in  terms of  themselves .  This  i s  their  protect ive 

device to  keep from get t ing hurt .  They are  sensi t ive to  people 's  act ions 

and react ions toward them. They are  very sensi t ive and of ten host i le  to  

the intent ions of  people  in  authori ty .  They watch and l is ten.  If  the 

physical  educat ion teacher  reveals  discomfort ,  he may lose some control ;  

the s tudents  may take i t  to  mean fear  and weakness .  This  nonverbal  

communicat ion i s  more reveal ing to  the s tudents  than verbal  communicat ion.  

They sense discomfort ,  d is l ike,  and prejudice,  sometimes even i f  they do 

not  exis t  (19) .  

Edison and I rwin s tudents  are  very suspicious.  They look for  

ul ter ior  motives  behind words and act ions of  people  in  authori ty  unt i l  

t rust  has  been es tabl ished (22) .  One of  the par t ic ipants  in  the inter­

view noted that  this  hosi t i l i ty  is  becoming worse as  a  resul t  of  the 

social  upheavals  we are  having.  She s ta ted that  her  means of  gaming 

t rust  was through honest  and consis tent  verbal  and nonverbal  communica­

t ion,  and that  once acceptance and subsequent  rapport  were es tabl ished,  

the c loseness  she enjoyed with her  s tudents  was very rewarding (31) .  

Another  a id  to  the establ ishment  of  rapport  i s  being a ler t  to  

p t .  c indents  as  they are  (17-36) .  Each 
pupi l  d i f ferences and accept ing 

ci  T V I O V P  are  those with whom one can 
chi ld  must  be t reated different ly .  There are  

„  , .« ,1k those a t  whom one merely smiles ,  
joke,  those with whom one can ta lk ,  
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those  to  whom one says  he l lo ,  and those  who des i re  no in terac t ion wi th  

author i ty .  There  a re  those  who are  ext remely  br ight  but  pose  d isc ip l ine  

problems due  to  any of  a  dozen reasons .  There  are  those  who are  br ight  

and wel l -behaved and those  who a re  below average  in  abi l i ty  to  do the  

work,  but  s t i l l  wel l -behaved.  Each s tudent  i s  a  d is t inc t  personal i ty  

wi th  a  myriad  of  individual  problems,  and i t  i s  bes t  to  observe  and fee l  

them out  in  order  to  determine the  bes t  way to  handle  them (17) .  

S tudents  everywhere  are  individuals  and have personal  problems,  

but  they do not  seem to  come to  the  a t tent ion of  the  teachers  as  of ten  

as  a t  a  minor i ty  school ,  s ince  the  minor i ty  s tudents  a re  so  open and 

f rank.  Many of  the i r  k inds  of  problems have never  been confronted by 

the  teacher  before  because  h is  chi ldhood was  probably  less  compl ica ted  

(18) .  What  does  he  do? How does  he  counsel  one of  these  a l ien  problems? 

Does  he  refer  i t  to  the  counselor?  

I f  the  s tudent  th inks  enough of  the  teacher  to  te l l  him,  the  

teacher  must  t ry  to  do the  counsel ing h imself .  There  a re  t imes  when the  

teacher  i s  legal ly  bound to  refer  cer ta in  problems to  someone e lse ,  but  

•. c  Cui-n T P  al ienat ion because  i t  was he  and there  i s  a lways  the  chance  of  fu ture  a i ienaciui  

,  c incr lpd out .  Somet imes  the  teacher  wi l l  
not  tha t  someone e lse  who was  smgi  

t_ , ,411 n lare  the  burden on the  
be  to ld  wi th  the  in tent ion that  he  wi  P 

counselor 's  shoulders  so  that  the  s tudent  wi l l  be saved the  discomfor t  (19).  

At any ra te ,  the  teacher  should  use  common sense ,  quie t ly  draw 

a-Hnont -  oDin ion  or  commentary .  When the  
the  s tudent  out ,  and l i s ten  wi  

j ,a j ,  h im ques t ions  and le t  him answer  
s tudent  f in ishes ,  the  teacher  may ask  him q 

u i a  o w n  a s  m u c h  a s  p o s s i b l e ,  o n l y  
them,  a l lowing him to  reason on 

.  .  a consequences  when the i r  comprehension 
Point ing out  poss ib i l i t ies  a  

o f  the  s tudent .  However ,  i t  i s  the  sens i t ive  and 
seems beyond the  grasp  of  



unders tanding  teacher  tha t  the  s tudent  wi l l  seek  ou t  fo r  counse l ing  (19) ,  

STRUCTURING THE LEARNING EXPERIENCE 

S tudent  d i s in te res t  i s  d i f f icu l t  to  cope  wi th .  In  phys ica l  

educa t ion ,  the  success  of  an  ac t iv i ty  depends  upon whether  the  ind iv i ­

dua ls  par t ic ipa te  as  a  group .  The  a t ten t ion  span  of  the  s tudents  i s  

shor t ,  and  they  a re  more  in te res ted  in  p lay ing  than  l i s ten ing  to  ru les  

and  observ ing  demons t ra t ions .  They  do  no t  want  to  take  the  t ime to  

learn  bas ic  techniques .  They  mere ly  want  to  p lay ,  and  i f  the  ac t iv i ty  

i s  no t  fun ,  they  do  no t  want  to  do  i t  (36) .  

Many phys ica l  educa t ion  ins t ruc tors  in  minor i ty  schools  would  

probably  l ike  to  in t roduce  d r i l l s ,  techniques ,  o r  methods ,  bu t  do  no t  

because  they  foresee  d i f f icu l ty  in  t ry ing  to  ge t  the  s tudents  to  lea rn  

them.  They  do  no t  want  to  cope  wi th  the  lack  of  in te res t  and  shor t  

a t ten t ion  span  and  o f ten  p lan  ac t iv i t i es  the  s tudents  a l ready  know how 

to  per form.  New ac t iv i t i es ,  methods ,  and  techniques  can  be  taught ,  

however .  The  ins t ruc tor  can  make  a l lowances  by  adopt ing  and  adapt ing  

methods  and  mater ia l s  to  the  needs  of  the  Learners  involved .  Explana­

t ions  and  demons t ra t ions  can  be  s impl i f ied  and  shor tened .  Those  who 

. , i  i  A Ko mat rhed  wi th  the  s lower  ones  (36) .  
ca tch  on  more  qu ick ly  could  be  mat  

<- T 7 n  schools  s tud ied  must  be  taught  
Phys ica l  educa t ion  a t  these  two scnoois  

U I-U A The teacher  mus t  be  in  comple te  cont ro l  
by  an  au thor i ta r ian  method .  

t-  H I P  s tudent  to  h i s  phys ica l  educa t ion  
of  the  c lass .  In  o rder  to  ge t  

n  t -n  wi ths tand  ins t ruc t ions  and  
c lass  a t  Edison ,  wi th  in te res t  enough 

r r  a  a l lowing  the  s tudent  to  se lec t  the  
ru les ,  e lec t ives  should  be  of fe re  ,  

,  .  a te  in  With  the  unders tanding  tha t  
ac t iv i t i es  he  would  l ike  to  par  i  P 
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there  i s  more to  i t  than play.  This  i s  to  gain ini t ia l  interest ,  but  

once in  the c lass ,  the teacher  must  ins t ruct  and dr i l l  on the specif ic  

aspects  of  the act ivi ty  he wishes to  impart  unt i l  l i s tening and 

observing become rout ine with the s tudents .  Most  of  them prefer  being 

told what  to  do s ince this  is  a  character is t ic  of  home l i fe-- to  be told 

what  to  do without  being given the reason why.  Bl ind obedience is  what  

i s  needed unt i l  the desired behavior  i s  at ta ined and the teacher  has  

accomplished his  goals .  When the s tudents  act  as  though the procedure 

were second nature ,  then they are  set  f ree ,  both physical ly  and mental ly .  

They perform the activity correctly and begin to think on their own 

( 2 0 ,  3 6 ) .  



CHAPTER IV 

FINDINGS AND COMMENTS 

Interviews of students and former and present teachers of 

physical education at Edison and Irwin Schools of Fresno produced 

information, both pro and con, regarding the investigator's premise 

that it requires specific abilities for a physical education instructor 

to be successful in a ghetto school situation. Such an assignment is 

complicated by unique aspects differentiating ghetto students from others, 

including physical, financial, and material problems of the school plant, 

and personal shortcomings of the teachers themselves. 

The general consensus of those teachers interviewed is that a 

successful physical education teacher in an all white school will also 

function successfulLy in a minority school situation (16-37). However, 

reservations and stipulations followed most answers. It was decided 

that success depended upon the instructor's possessing certain attitudes 

and qualities (16, 27, 30) and a proper period of adjustment (26). One 

oof,,l in an all white school, the teacher 
teacher stated that if successful 

, tlv pXcel (37). On the other hand, some 
would not fail, but would probably , 

. . c cnrcpssful physical education 
teachers expressed their belief 

not be successful at Edison or 
teachers in all white schools w 

(ai ̂ Tt takes a certain 
Irwin, at least not within the first year (3 ). 

H-nor of the students, their differences, their 
awareness and understanding 

. nt such a school <30, 31). In addition, 
problems, and a desire to be 

1 pressures and often overwhelming difficulties 
the teacher faces external p 

44 
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that are present in other schools, but which are intensified in the 

minority school. Some of the problems they face are: 

1. Discipline (16-37). 

2. Cultural differences (17, 21, 22, 24, 26, 30). 

3. Rapport (16, 22, 23, 29, 30, 31) 

4. Inadequate facilities and materials (20, 25, 29, 34). 

5. Parental guidance (16, 17, 20, 31). 

6. Student disinterest (31, 32). 

7. Inability to purchase gym clothes (24, 27). 

8. Teacher fear of students and lack of self-confidence (23, 24). 

9. Other inadequate teachers (36). 

10. Communication (22). 

11. Acceptance (22). 

12. Lack of training for such teaching (26). 

13. Attendance (27). 

Discipline appears to be the greatest problem these teachers 

face. It was listed by all the physical edncation teachers interviewed 

• .U-L  U A M  i-Vin Q  studv was discussed• Cultural 
and the two principals with whom thi y 

differences and rapport are next in order of importance, each having been 

fully discussed by six teachers. Four teachers covered parental 

of the facilities and materials as 
guidance and mentioned the madequa y 

ar-p the students' inability to 
posing problems. Of less impor an 

i ..•no teacher fear of students, and other 
purchase their own gym clothing, 

ov-o hri ef lv noted by two teachers 
• a , TUoop nroblems were brieny 
inadequate teachers. These \ 

fl11 mentioned by one teacher. 
each. Subsequent problems we 
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The students were asked if they knew of any differences that 

seemed to exist between physical education at their school and pre­

dominantly white schools. One student conceded ignorance of what white 

schools were like (42), while others knew of no differences (43, 48); 

yet still others answered with a definite "yes," but expressed those 

differences in terms of facilities, their physical conditioning, and 

grades (40, 45). None thought in terms of teachers and how they 

influence differences. 

COMMENTS ON TEACHER SELECTION 

Minority populated schools are generally poorly staffed. 

Reasons for this are the assignment of new teachers instead of more 

experienced ones, of teachers of inferior quality, of teachers who have 

no desire to be assigned there, and the lack of or poor training 

procedures of teachers in general and teachers in ghetto schools in 

particular. 

o ^ l  f o  a  l i t t l e  m o r e  p r o b l e m a t i c  i n  Staffing the minority school is a iittie t 

j +- • n T"hp role of the teacher as physical 
the area of physical education. The 

Ko a 1 i ttle more difficult than that as 
education teacher seems to be a 

or not, the physical education 
classroom instructor. Whether succ 

i. A thn<;p of the classroom 
teacher must face certain problems ey 

„ which the students are allowed 
teacher. Due to the freer atmospher 

nd the new emotional entanglements between 
to release excess energies and the new 

, nhvsical education instructor must be more of 
students and teacher, the phy 

nf "Showing how," the physical education 
a social worker. In the sense 

„ „ since the nature of physical 
teacher must be more of an ins true o , 



educat ion i s  misconstrued to  mean fun and freedom, excluding social  and 

physical  wel l -being,  heal th  habi ts ,  and the basic  ski l ls  and rules  of  

sports .  

The wri ter  contends that  i t  requires  specif ic  abi l i t ies  for  a  

physical  educat ion teacher  to  succeed in  a  minori ty  school .  He must  be 

except ional ly  s t rong,  wel l  ski l led,  and in  possession of  cer ta in  

s t rengthening character is t ics  of  personal i ty  that  a l low him to  withstand 

the myriad of  problems of  educat ion,  individual  school  plants ,  and 

s tudent  d i f ferences.  

The resul ts  of  the  s tudy indicate  that  most  teachers  are  

reluctant  to  teach in  a  ghet to  school .  They have heard that  minori ty  

s tudents  are  unteachable ,  that  they have no desire  to  learn,  that  a l l  

the teacher 's  t ime is  spent  in  discipl ining,  and that  they run the r isk 

of  undergoing bodi ly  harm.  I f  the teacher  i s  experienced,  he i s  more 

re luctant  to  leave a  posi t ion he deems more secure and easier .  I f  the 

teacher  i s  a  neophyte ,  h is  fears  are  compounded because he already has  

apprehensions about  beginning his  teaching career .  

Since i t  is  diff icul t  to  f ind experienced teachers  who desire  

v,  the  neophyte  and the newcomer to  the 
assignment  to  the ghet to  school ,  th  P 

. 1 ,  T i n e  s c h o o l  d i s t r i c t  h a s  n o  o b l i  
d is t r ic t  are  saddled with the task.  

nrobablv no gui l t  feel ings when such an gat ion to  them, so there  are  probably 
,  .  h ._  m Uch to  learn.  Besides  knowing 

assignment  i s  made.  The neophy 
„ c f  learn the dai ly  rout ine and go 

the machinat ions of  the  system, e  m 
t . - i„  t -n  rnne with the unique 

"up the down s ta i rcase"  before  he i s  a  
u i  The addi t ional  problems he encounters  

problems of  the minori ty  school .  
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as unique to the minority school are discouraging. There is a loss to 

quality education if this discouragement is so overwhelming that it 

extinguishes enthusiasm beyond the point of rekindling. 

It is the experienced teacher who should be placed in a minority 

school. Though he may have many of the same inadequacies that a new 

teacher possesses, the assignment of the experienced person to such a 

position is desirable. Perhaps his experience does not equal what one 

may acquire in a minority school, but it is more than what the neophyte 

has accumulated. The experienced teacher knows the daily routine and is 

able to devote most of his attention to his students and to the task of 

teaching. He has gone through the frustrations of learning the ropes, 

whereas the new teacher has not. The new teacher will make occasional 

errors once the routine has been established, but if frustration is the 

password by which he functions, his errors will increase in number and 

his actions will become more erratic. He will not establish habit. 

The writer realizes that there are great numbers of teachers 

who want to teach in a minority school and do an excellent job. There 

probably are many inferior teachers who ask to be placed there, too. 

Often, the poor teacher will stay on for selfish reasons. There are 

some who recognize their inadequacies. They stay on. They fear 

f,oir berets will be revealed and where 
venturing off to schools where th 

themselves from their comfortable rut, 
they will be forced to disengage 

t • i j-hp-ir Are# Perhaps no one from 
or where they wilt be shown up for what they 

i „i «inf so the administration, 
the ghetto school lodges a formal complai , 

_ teachers, must leave them where they are 
often aware of the inadequa 

until an alternative is available. 
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There are  a lso those teachers  who ask to  be ass igned to  the 

ghet to  school ,  but  who need to  make adjustments  in  an opposi te  direct ion 

to the major i ty  of  teachers .  These are  the teachers  the s tudents  need 

least .  They of ten do more harm than those who are  bi t ter  a t  being 

assigned to  the ghet to  school .  Some of  the  teachers  of  Edison High 

School  refer  to  these do-gooders  as  carrying "the Great  White  Hope,"  

" the missionary,"  " the Salvat ion Army,"  " the Great  White  Father"  image.  

They have a  small  amount  of  information on the background of  the s tudents  

and feel  sorry for  them for  being different ,  for  being born into an 

unwelcoming world,  ins tead of  feel ing pi ty  for  our  society for  a l lowing 

such inequi t ies  to  occur .  I t  is  their  desire  to  pul l  these people  out  

of  the  rubble ,  disengage them from drugs,  a lcohol ,  and cr ime,  s t ra ighten 

them out ,  and send them off  to  col lege.  The shock comes when they learn 

the s tudents  do not  want  their  help.  The s tudents  do not  l ike to  be 

made to  feel  gui l ty  or  uneasy because of  their  environment .  They need 

s t rength,  ra ther  than the weakening factor  of  sympathy,  to  help them 

succeed in  school .  These do-gooders  fa i l  to  real ize  that  some people  

refuse to  be helped,  that  everyone i s  not  col lege mater ia l ,  and that  

they cannot  consciously br ing about  the change they are  seeking and save 

a l l  the chi ldren.  

r .  ™mr.v ASPECTS OF MINORITY STUDENTS 
COMMENTS ON THE UNIQUE AS 

,11 chi ldren are  al ike and that  there  are  no 
Many ideal is ts  say a l  

U nhvsical  appearance,  dis t inguishing Black 
character is t ics ,  other  than 1  P Y 

nt-hers  say there  are  many gross  
s tudents  f rom white  s tudents .  



dif ferences ,  most  dependent  on in te l lec tual  capaci ty .  Real is ts  submit  

tha t ,  bas ica l ly ,  k ids  a re  k ids ,  but  tha t  each i s  as  d i f ferent  as  sand 

pebbles  and tha t  those  in  cer ta in  e thnic  groups  bear  resemblances  tha t  

are  not  prevalent  in  o ther  groups .  Minor i ty  s tudents ,  whether  Black,  

Chicano,  or  o ther ,  assume cer ta in  unique aspects  tha t  most  middle-  and 

upper-c lass  whi te  s tudents  do not  exhibi t .  These  aspects  s tem from 

socio-economic  condi t ions ,  famil ia l  inf luence ,  and physica l  and 

emot ional  character is t ics .  

Socio-economic  Condi t ions  

Socio-economic  condi t ions  inf luence  everyone 's  l i fe ,  but  they 

seem to  d is t inguish  the  minor i ty  s tudent  in  terms of  a t t i tude .  He i s  

noted to  have a  negat ive  way of  th inking,  toward h imself  and toward 

l i fe .  This  negat ive  se l f - image i s  the  resul t  of  years  of  growth.  I t  i s  

pr imar i ly  caused by h is  lack of  access  to  weal th  and mater ia l  goods .  He 

wants  to  be  able  to  get  what  everyone e lse  has .  I t  seems to  him 

his  parents  have to  work harder  than the  whi te  man in  order  to  get  less .  

Al though the  s tudent  i s  accustomed to  th is  inequi ty ,  he  does  not  

• w i t h o u t  a n v  c o n s c i o u s  e f f o r t  
unders tand i t .  He se ldom quest ions  i t .  

• rr  o thers  wi th  what  he  des i res ,  
on h is  par t ,  he  fee ls  infer ior ,  see ing 

ft  1  •  mfo-r i  n r  due  to  the  s t igma of  h is  
He i s  a lso  made to  fee l  m 

U mc S t ree ts ,  parks ,  and schools  are  
surroundings .  He knows tha t  homes,  

„  n a r t s  of  town.  He looks  a t  h is  
genera l ly  be t ter  mainta ined in  o 

i  vprv  n ice  areas  in  i t ,  he  
communi ty ,  and,  a l though there  are  sev 

What  he  has  and sees  around him 
compares  and sees  only  the  squa or .  



does not equal what others possess elsewhere. What he has seems 

inferior, so he must be inferior. Of course, there are those students 

who feel and think nothing, and those who feel superior. 

Ihe negative attitude is carried over to life. Some students 

can see no improvement in their future and, consequently, take the 

attitude that they can do little to change it. They seek to leave 

things as they are. They see no reason for attending school and per­

forming academically if there is not going to be a good job waiting for 

them when they finish school. They cannot see the benefits of studying 

or working toward an education, so they do not do it. They can see no 

reason for knowing rules and background information for their physical 

education classes, so they only want to play. 

Their attitude twoard people is even less attractive. Many 

cannot grasp the biblical rule: "Do unto others as you would have others 

do unto you." They feel they deserve respectful treatment and become 

upset or enraged when they do not get it. However, they do not always 

exercise that respectful treatment for others. It seems that they have 

i t-reat others in the same way. 
been treated unfairly enough to make 

i exercise little along the 
Their home training is often such t a Y 

line of the social graces. 

for one's self, others, and authority 
Unfortunately, disrespec 

in come only as the students mature 
seems to be static. Change seems 

miners The students seem to try 
and is not likely to be passed on to 

. others. Perhaps this is their way 
to boost themselves by destroyi g 

Koi this the educator might 
-r nrfier to combat this, 

of attaining superiority. ln 
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influence change by treating his students with as much respect as he can 

muster. He can try to instill pride in their way of thinking and acting 

and make them feel so important that criticism of others is unnecessary. 

He can try to make them look into themselves and begin the criticism 

there. 

Familial Influence 

The family is the most important outside influence on a person's 

outlook and actions. It molds a child until he is able to venture away 

and allow the outside to complete the process. 

There is no neat category into which one can place the many 

families of the West Fresno area; they are as different as the various 

families of any other community. There are families on welfare. There 

are families that are fairly autonomous. There are families that 

monetarily fit Into the lover-upper class designation. There are 

there are broken homes. There are some 
families that stay together, and 

i frsxT nroblems and those which experience a 
which experience relatively few p 

i no families and even small families, 
great many. There are large families 

r ... laree life becomes group oriented. The 
When the families are large, 

„ a ro olaving and working together and find it 
children become accustomed to p y & 

anntlv They Share what they have because 
difficult to function independently. 

hv This cohesiveness of offspring and 
it is often hard to come by. 

t for the extraordinary ability of most minority 
relatives helps account for 

. „ They have each other to lean on and to. 
members to overcome crises. y 

depend on. 
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Life  for  many minori ty  s tudents  i s  governed by a  set  of  rules .  

The chi ld  knows exact ly  what  he should not  do.  He knows a l l  too wel l  

what  i s  wrong.  He expects  some punishment ,  whether  verbal  or  physical  

chast isement ,  when he errs ,  and condemns himself  for  having been 

caught .  Li t t le  praise  i s  given for  doing what  i s  correct ,  so he i s  not  

sure  what  i s  correct  and fa l ters  in  speaking out  or  doing something on 

his  own,  perhaps for  fear  of  being punished for  making the wrong 

decis ion.  

Punishment  usual ly  t reats  the misbehavior  ra ther  than the cause.  

The parent  does not  have t ime or  does not  know that  he should seek the 

reason for  a  chi ld 's  misbehavior .  Consequent ly ,  the chi ld  does not  know 

why what  he  did was wrong.  

Although the parents  may not  seem to  have t ime for  their  

chi ldren,  there  is  a  great  deal  of  love and respect  for  the mother  and 

father  when the chi ld  i s  small .  He i s  very dependent  upon their  

approval  and cher ishes  the love they give him.  When the  chi ld  ages and 

becomes more independent ,  he  may not  display such respect  for  his  

A - tmrt-r  nmines and perhaps blames them parents .  He sees  their  errors  and shortcom g 
,  ,  _ n i  ppcpQ. In  some cs .sesj  the  

because he i s  unable  to  possess  wha eve 
rhi ld .  In most  cases ,  though,  i t  

parents  have l i t t le  control  over  
f  a  great  deal  of  authori ty  and get  deserved 

seems that  the parents  exer t  a  gr  
This  i s  carr ied over  into the school  

respect  f rom their  chi ldren.  ihi  
ihe chi ld  is  near  enough so that  the 

s i tuat ion as  wel l ,  for  as  long as  
i l l  c o l o r  t h e  c h i l d ' s  b e h a v i o r  

Parents  can get  to  him,  that  proximity 
rhe chi ld  knows the parents  may be 

bo a  cer ta in  extent ,  as  long as  

summoned.  
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Physical and Emotional Characteristics 

Mexican-American children tend to mature physically and 

emotionally earlier than other children, and reach their maximum growth 

in their early teens. Black children tend to mature physically sometime 

later than the Mexican-Americans, yet earlier than most whites, and 

continue that growth for several years. Their muscle definition is 

firmly established and generally remains so throughout the teens and 

early twenties. They are extremely versatile and agile, able to perform 

difficult moves and a variety of physical activities. Since it is 

obvious that Blacks, in proportion to whites, monopolize college and 

professional athletics, it seems unnecessary to make further comments. 

Emotionally, though, more can be said. 

Generally speaking, Black children who grow up in a ghetto type 

situation are emotionally immature. They often have no control over 

their emotions and display shocking behavior. Some are often very 

easily angered over trivialities, but then they are overly sensitive 

.-•u - A  t-ir A1 though they do not cry much, they 
to whites and people in authority. a 

• t-v. Hpfiance, or abuse. Some girls may be 
are easily hurt and react with det 

j , fnr - doll for Christmas, 
in the eighth grade and ask for a 

• j <- T-rT-ipn students do not accept 
Immaturity is generally evrdent when studen 

.  m1irh s e l f-control. They do not 
simple responsibility or demonstrate much 

o herause they do not really fear 
feel responsible for their actions 

hut still become angry when it is applied, 
reprisal; they expect it, but 

_ ukely a result of an unstable environ-
This emotional immaturity is mo 

rant family bickering, or continual financia 
roent. A broken home, consta 

Tihich a person performs, 
woes can easily influence the manner in whi 
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COMMENTS ON TEACHER QUALITIES AND TECHNIQUES 

In order  to  succeed,  the  physica l  educat ion teacher  in  a  ghet to  

school  must  possess  some des i rable  character is t ics .  He must  be ski l led  

in teaching and knowledgeable  in  h is  subject .  He must  be  aware  of  and 

understand the background and problems of his students. He must be 

sensitive to the needs of others, and he must be a consistent, yet fair, 

disciplinarian. 

Ski l l  and Abi l i ty  

It is essent ia l  tha t  the  ins t ructor  present  an  aura  of  profes­

sional ism whenever he i s  in  the  ro le  of  teacher .  Many of  the  s tudents  

of  Edison feel  infer ior  and bel ieve  tha t  they are  the  s tepchi ldren of  

the Fresno City Schools  Dis t r ic t  because  no rea l  progress  has  been made 

toward improving the  school  p lant .  They a re  accustomed to  infer ior  

materials  and fac i l i t ies ,  but  they would  probably  not  to lera te  an 

inferior teacher.  Unprofess ional  behavior- -ac t ing on the  same level  

the  students ,  tor  example--would  not  be  respected .  Al though the  

students may seem to  approve of  i t  and l ike  the  teacher  .  

„  ^  nnenlv  d isgusted  and show 
berate his behavior  behind h is  back.  om 

their disgust by caus ing d isc ip l ine  proble  

.  to take  on the  language of  the  s tudents .  
Many teachers  a t tempt  to  take  

p ,  .  d i f f icul t  to  d is t inguish  f rom s tandard  
Popular  s lang i s  somet imes  d i r t  

f  r lents  a re  unaware  tha t  they are  us ing 
Engl ish  ( the  Edison and I rwin  s tuden 

f-  Hnl ts  seem comfortable while  us ing 
substandard Engl ish) ,  so  most  a  

c ib l e  to  ta lk  l ike  the  
tolloquialisms. More impor tant  than §  

.o- i ra t -p  wi th  them.  
,pr S tand them and cornmun 

s tudents  i s  the abi l i ty  to  under  
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Important along this  l ine are  vocal  qual i t ies .  This  mark of  profes­

sional ism can mean the difference between mutual  communicat ion and 

talking to  the wind.  A teacher  should have a  loud,  s t rong,  and c lear  

voice.  He needs the loudness  to  overcome the noise  that  i s  everyday 

normality for the  s tudents .  He needs the s t rength to  enable  him to  

continue speaking in  a  loud voice for  a  long per iod of  t ime.  He needs 

the clarity so that  the s tudents  wil l  understand him.  Without  the 

loudness ,  st rength,  and c lar i ty ,  the teacher  wil l  f ind i t  more dif f icul t  

to assert  himself .  The s tudents  wil l  not  be able  to  dis t inguish his  

voice from the  din of  their  own.  The s tudents  may see l i t t le  reason for  

obeying someone who does not  make himself  heard.  

The aura of  professional ism is  a lso enhanced by one 's  appearance.  

The writer can recal l  being more engrossed in  the unkempt a t t i re  

queer mannerisms of  a  teacher  than his  lectures .  High school  and junior  

high school  students  have less  control  than a  col lege s tudent  and most  

l ikely would have discussed and laughed about  that  Instructor 's  appear­

ance. Class work would have been secondary to  the performance of  the 

, rrr his subiect  backward,  and though he 
teacher .  Though he may have known 

rhnt  teacher  would have imparted l i t t le  
nay have been ski l led and able ,  th  

h „f  the  s tudents  would have la in  with 
real  knowledge,  for  the interest  

his appearance. 
d vocal  qual i t ies  are  the pr imary 

Although appearance and vocai  q 
,  t„  impart  knowledge,  that  knowledge i t se l  

inf luence enabl ing a  teacher  t  P ,  
n n t  desire  to  exer t  themselves  

is  extremely important .  Some s tudents  may not  
V. m at tempt  to  impart  knowledge.  

t o  learn,  but  they expect  the teacher  
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I f  the teacher is u n s k i l l e d ,  u n k n o w l e d g e a b l e ,  a n d  u n a b l e  t o  c r e a t e  s o m e  

interest  in his  c l a s s ,  t h e  s t u d e n t s  m a y  s e e  h i s  l a c k  o f  p r o f e s s i o n a l i s m  

as  another at tempt  to  make Black people  infer ior ,  and fa i l  to  contrac t  

any respect for him as  an  educator .  

Discipl ine 

Discipl ine  i s  the  problem a t  Edison High and I rwin  Junior  High.  

I t  takes  f rom f ive  to  f i f teen minutes  for  many teachers  to  get  the  c lass  

se t t led  once  the  tardy be l l  has  rung.  There  i s  of ten  complete  d is regard  

of  the  las t  be l l  for  beginning c lass .  Tardiness  i s  a  major  problem 

unless  the  teacher  commences  the  school  year  wi th  some punishment ,  

usual ly  de tent ion,  to  which i t  i s  of ten  even more  d i f f icul t  to  get  the  

s tudents  to  come.  There  seems to  be  a  d is regard  for  any ru les  or  

const ra in ts  on some s tudents '  behavior  unt i l  the  teacher  i s  forced 

take  what  might  be  dras t ic  s teps  for  the  average  s tudent  in  

i ^ ^ «-> +- n A on t"  I t  i s  common 
schools ,  but  which i s  normal  to  the  averag 

for  f ight ,  to  break out  in  c lass .  Foul  language i s  a lmost  as  of ten  used 

»s  s lang by some s tudents .  Some refuse  to  submit  to  the  author i ty  

c .  i  i -no  teacher  and a  s tudent  on the  
the  teacher .  I t  i s  not  unusual  to  f in  

verge of a physical confrontation. 
r T?rH qon and Irwin face at 

This  i s  not  a l l  tha t  the  teachers  of  Edison 

•  i s  r e p r e s e n t a t i v e  o f  t h e  w o r s t  t h a t  
any time or  o ther ,  but  i t  cer ta in  y  

i  he  s t rong disc ip l inar ians  to  cope wi th  
they confront .  They must  sure ly  °  

d o  n o t  succeed or  the  problem of  
a l l  th is ,  and i t  i s  probable  tha t  mo 

d isc ip l ine  would  not  be  so  deplorable .  
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The t eacher  mus t  r ea l ize  tha t  i t  i s  not  h i s  func t ion  to  bef r iend  

the s tudents .  That  comes  na tura l ly  a f te r  he  has  es tab l i shed  h imse l f  as  

a f irm but fair  and  cons is ten t  au thor i ty .  The  teacher  mus t  f i r s t  be  

strong and sens i t ive .  The  wr i te r  has  found  tha t  dur ing  the  f i r s t  

several  weeks of  school ,  the  teacher  mus t  be  au thor i ta r ian ,  p rac t ica l ly  

dictatorial, in order for him to grasp the much needed control that will 

al low him to  car ry  on  c lass  procedure  wi th  few in te r rup t ions .  Rules  and  

consequential  punishment  fo r  in f r ingement  mus t  be  es tab l i shed  immedia te ly  

to  let  the s tudents  know the  po in t  beyond which  they  cannot  venture .  

These rules  must  be  enforced  to  the  l e t te r  and  every  in f r ingement  brought  

to  the s tudent ' s  a t t en t ion  or  proper ly  punished .  No s tudent  i s  to  be  

allowed to  break the  ru les  wi thout  repr i sa l .  The  res t  of  the  s tudents  

would rebel .  They would  defy  the  teacher  and  h i s  regula t ions  and  t ry  to  

getaway with breaking  the  ru les .  They  might  re fuse  to  coopera te ,  bu t  

once they have been  to ld  the  ru les  and  consequences  of  b reak ing  them and  

see that  the ru les  a re  enforced ,  rou t ine  behavior  wi l l  be  es tab l i shed  

and they wi l l  make consc ious  and  subconsc ious  e f for t s  to  ac t  m an  

acceptab le  manner .  
d i f f icu l t  a t  Edison  than  a t  I rwin ,  i t  

Enforc ing  ru les  i s  more  d i f f rcu i  
idor  thev  become less  i  _v . i l  d ren  se t  o lder ,  u ' e J  

appears .  I t  seems tha t  as  the  
nn t ro l .  At  I rwin ,  they  a re  not  ye t  

d isc ip l ined  and  more  d i f f icu l t  to  c  
ro  p re fe r  s c h o o l  to  s tay ing  a t  home 

so  bored  wi th  school .  Most  seem _ 
i  _  t h e l r  mother ' s  superv isee .  The  

because  they  do  no t  l ike  be ing  un  .  . . v s t em.  
.  a t  I rwin  cen te rs  a round a  merr t  „ys tem.  

system for curtailing misbehavior ^ 

« the students  rece ive  good c i t i sensh iP  grades ,  
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movie  shown af ter  each grading per iod and be  a l lowed to  go on an  

excurs ion each semester .  For  immedia te  control ,  de tent ion i s  somet imes  

ass igned,  but  the  s tudents  do not  a lways  keep the i r  appointments .  They 

of ten  must  be  threatened wi th  suspension,  or  are  suspended,  before  they 

spend the i r  t ime s tudying.  

At  Edison,  de tent ion i s  somet imes  ass igned,  but  the  s tudents  a re  

less  inc l ined to  coopera te .  Ci t izenship  grades  are  meaningless .  Once a  

s tudent  has  an  unsat is fac tory  grade  for  behavior ,  which i s  commonly 

es tabl ished wi th in  the  f i r s t  week or  so  of  school ,  there  i s  no more  

punishment  because  the  s tudent  knows tha t  there  i s  nothing worse  than a  

c i t izenship  grade  of  "U."  His  behavior  wi l l  usual ly  show no improvement .  

There  i s  l i t t le  mot ivat ion or  incent ive  for  good behavior .  I f  a  s tudent  

i s  wel l  d isc ip l ined,  he  receives  no reward for  behaving.  

Teacher  Unders tanding and Sensi t iv i ty  

The f i r s t  mi les tone  in  the  c lassroom is  es tabl ishing control .  

Once th is  task  i s  accompl ished,  the  teacher  can do some ins t ruct ing.  

i_ r .  j o r ,h"  however ,  i s  a  task  that  requires  
Learning and unders tanding the  s tud J  ,  

i s  on the  job .  Each s tudent  i s  
the  teacher ' s  t ime every  moment  tha t  

.  ,  d i f ferent ly  when personal  confronta t ions  
d i f ferent  and should  be  t rea ted  

ihe  s tudents  of  Edison and I rwin must  be  
are  made.  Genera l ly  speaking,  

tornar ts  in  predominant ly  whi te  
t rea ted  d i f ferent ly  f rom thei r  counterpar ts  

schools .  
,  a n d  physica l  problems,  but  those  

Al l  s tudents  have personal  
• P i  d i f f icul t ies .  These  s tudents  bear  

problems a re  worsened by socie  a  
• 1  d i f f icul ty ,  and emot ional  

problems of  broken homes,  f inancia  
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dis turbances.  In  addi t ion,  they bear  the s t igma of  being " infer ior ."  

They are  segregated in  their  community and school ,  and segregat ion 

connotes  infer ior i ty .  Edison s tudents  have at tended school  in  ther  

di lapidated s t ructures  while  new schools  have been erected and exis t ing 

ones rebui l t .  Although they have not  done much to  improve the 

s i tuat ion,  they have been under  the supervis ion of  some teachers  who 

could not  control  them, and some who did not  care  i f  they learned.  

Many Blacks argue that  members  of  their  race were snatched from 

their  homeland and s t r ipped of  their  cul ture .  The wri ter  contends that  

at tempts  were made to  keep the s laves  cul tureless  so as  to  maintain 

control  over  them, but  these at tempts  largely fai led to  completely s tamp 

out  what  was uniquely Afr ican.  As a  resul t ,  the s laves  who could 

remember the  homeland c lung to  the few vest iges  of  their  former l ives  

that  they could recal l .  As the years  passed,  these vest iges  were for-

got ten,  but  in  their  place have ar isen other  cul tural  character is t ics  

born of  condi t ions under  which generat ion af ter  generat ion of  Blacks 

l ived.  Today,  these character is t ics  combine to  form the Biack sub­

cul ture ,  not  an Infer ior  cul ture ,  but  one that  i s  basical ly  Americanised 

with addi t ions and a l terat ions here  and 
TTVin a re  unfamil iar  with nmniirs ted to  those who are  

This  subcul ture  i s  complica 
vim cul ture ,  he cannot  be expected to  

i t .  I f  someone cannot  understand e  
The wri ter  feels  that  most  

understand the people ,  and vice ver  

people who have l i t t le  knowledge and understanding of the Blac 
.  ( l )  those who are  most  wi l l ing to  

subcul ture  fa l l  into two categories .  
, t  prejudiced.  Some of  the teachers  who 

learn,  and (2)  those who are  most  p 1  ^  ̂  ̂  ̂ 

fi t  into the f i rs t  category may be the missio 



bring the savages to civi l izat ion.  They are ovori , ,  o y  are overly sensi t ive to the 

needs of their students and do not  assert  themselves as  the authori ty.  

The, are nice teachers,  but they al low the students  to very amiably run 

over them. Other teachers in this  category do not  hold this  

condescending view or subconsciously see their  Black s tudents  in an 

inferior l ight.  They are not missionaries.  They merely t ry to do 

their Job» realizing that they have some learning to do to be good 

teachers.  They are most often sensibly senst ive to the needs of  the 

students,  but maintain some control .  

Those teachers who f i t  t h e  s e c o n d  c a t e g o r y  a r e  i n s e n s i t i v e  to 

the students'  needs and problems and may be excellent  discipl inarians 

elsewhere.  Here,  they consciously see their  students  as  being inferior  

and relsy the message to a l l  those around them. They are distant ,  

causing some discomfort among the s tudents .  They are aloof,  appearing 

superior to the students .  They make negative and derogatory remarks 

about the students when angered.  They are impatient  and see only 

ignorance when the students  do not  perform academically within their  

standards.  As a result ,  the students  themselves become defiant .  They 

do as they please,  purposely misbehave,  and at tempt l i t t le  academically.  

By the end of the year,  l i t t le  is  accomplished except  a  furtherance of 

the idea that Black s tudents  are inferior  and undiscipl ined and that  

white people are prejudiced and make poor teachers in predominantly 

Black schools. 
i  f  h i s  s t u d e n t s ,  a  t e a c h e r  c a n  s o l v e  

By knowing the background of his  
A* „  R i l l v  a v o i d s  a c t i v i t y  

®any otherwise unr e s o l v a b l e  p r o b l e m s .  E v e r y  y ,  
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in physical education and t r ies  to sleep An inc.  s ieep.  An insensi t ive teacher would 

scold him and perhaps punish him physical ly or  keep him af ter  school  to 

teach him that l i t t le  boys his  age should not  s tay up so late  watching 

television or running the s treets .  The sensi t ive teacher may merely 

awaken Bil ly,  and f ind out  exactly why he shuns act ivi ty and at tempts 

to s leep in physical  education class.  The sensi t ive teacher knows that  

Billy s  home l i fe  is  not very relaxing.  Bil ly may come from a large 

family and have to share his  bed with brothers and s is ters .  Bil ly may 

even s leep on the l iving room sofa or  on a  pal let  on the f loor.  Bil ly 

may have to work after  school  and get  up early so he can do his  household 

chores.  Bi l ly may l ive in a neighborhood where noise is  more common 

than quiet  during the early morning hours.  Bil ly 's  family may argue a 

lot  late at  night.  Bil ly may have some physical  or  emotional  problems.  

When Billy is  awake,  he wil l  probably be more cooperat ive with 

the sensit ive teacher because he understands.  Bil ly may misbehave,  but  

will  most l ikely not consciously cause serious problems when he is  under 

the supervision of  a sensi t ive teacher.  

•IliJucturing the Learning Experience 

Many people insist  that  the teacher in a minori ty 

n e v e r  unsuccessful ,  that  the students  are uncontrol lable and untea 

a t l d  the s i tuation unbearable.  This  is  not  t rue.  With nmied 

"sertion Of one ' s  authori ty,  the students  of  Edison and Irwin a  

""tollable. With the right attitudes and techniques on the part of 

" 'Physical  education instructor ,  they can be taught .  The wri ter  has 

"served that the students  wil l  not  learn when they do not  want to,  and 
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they often do not want to because there is little or no motivation to do 

so. If the subject is made interesting and is relevant, learning will 

occur, although it is not always noticeable. Minority students can be 

highly teachable and, with proper instruction, rapidly attain near 

perfection of certain skills, techniques, and verbal material. They 

enjoy the challenge of attempting something that is different and looks 

"bad" once perfected. Slight changes can be made to put some "soul" 

into many of the skill drills. In physical education, it is sometimes 

best to eliminate the explanations and give a good demonstration, 

preferably done by one of the students who has already mastered the 

exercise, for the addage among physical education teachers that if you 

cannot demonstrate a certain routine, don't try it" holds true. The 

student who has gained mastery will put his own "soul" into the 

demonstration, and, often, the observers will attempt to show their 

versatility and outdo him, intimating that the students of Edison and 

Irwin are highly competitive in physical skill 

When "soul" cannot be put into physical education, the subject 

-v inrtpnt-s' enos in other ways. They generally 
matter must boost the students g 

, . • nhvsical condition and being more 
pride themselves on being m better physical 

^ Activities that are considered too 
versatile than white students. 

school or junior high students are a 
sophisticated for most high 

4-hPir feeling of physical superiority over 
challenge to them and enhance their ieel g 

Also presentation of activities should never 
their white counterparts. > 

. because this lessens the importance of 
be given in a slipshod manne-

of the stu dents have already felt that their 
that activity, and some of 
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educa t ion  i s  unimpor tan t  to  the i r  t eachers ,  the i r  paren ts ,  and  the  

school  d i s t r ic t .  Ihe  learn ing  exper ience  must  be  s t ruc tured  to  enhance  

sophis t ica t ion  and  s ign i f icance .  

RECOMMENDATIONS FOR FURTHER STUDY 

The  educa t ion  of  a  whole  g roup  of  people  i s  a t  s take .  I f  the  

school  i s  an  ins t rument  of  the  communi ty ,  des igned  to  achieve  cer ta in  

goa ls  fo r  soc ie ty  as  a  whole ,  then  soc ie ty  i t se l f  wi l l  be  the  loser  when 

those  goa ls  a re  no t  a t ta ined  by  minor i ty  s tudents .  Some of  them become 

burdens  on  the  soc ie ty  tha t  a l lowed them to  fa i l  in  the  long  process  of  

" soc ia l iza t ion ."  

Soc ie ty  i s  genera l ly  aware  of  the  burdens  p laced  on  i t ,  bu t  i t  

i s  too  of ten  ob l iv ious  of  the  reasons  for  the i r  ex is tence .  The  reasons  

why t rad i t iona l  modes  of  educa t ing  a re  not  su i tab le  in  the  minor i ty  

school  a re  wide ly  known.  The  unknown,  though,  i s  the  inf luence  of  the  

qua l i ty  of  t eachers .  A s tudy  on  the  e f fec t iveness  of  t eachers  i s  

ex t remely  impor tan t .  Wi th  poor ly  qua l i f ied  teachers ,  per fec t  educa­

t iona l  methods  would  be  mediocre .  Wi th  qua l i f ied  teachers ,  these  

cor -  n for fpc t ion  as  humanly  poss ib le ,  methods  can  come as  near  per  

_ necessary  s ince  th i s  i s  mere ly  a  cursory  Fur ther  s tudy  i s  necessa iy  

, ,  r  tpacher  e f fec t iveness  in  two minor i ty  
inves t iga t ion  of  the  problem 

j  r -c  ex tens ive  inves t iga t ion  would  be  schools of  Fresno .  Deeper  and  more  ex tens ive  

des i rab le .  Surveys  and  samples  of  phys ica l  educa t ion  teachers  in  

minor i ty  schools  in  o ther  geographica l  a reas  might  revea l  new 

in format ion  or  subs tan t ia te  some of  the  ten ta t ive  observa t ions  in  th i s  

s tudy .  Other  me 
t-  t i ip  e lus ive  problems of  t eacher  

thods  for  ge t t ing  a t  the  e ius i  
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effec t iveness  need to  be  developed and appl ied  to  the  minor i ty  school  

s i tua t ion.  Object ive  evidence  i s  needed.  

Teacher  t ra in ing ins t i tu t ions  must  become more  aware  of  the  

unique demands  and awards  tha t  a re  inherent  in  ghet to  schools ,  and the  

profess ional  educators  must  make e f for ts  to  se lec t  and prepare  competent  

young people  who a re  equal  to  the  chal lenge.  

Excel lence  should  be  rewarded,  not  only  when exhibi ted  by the  

s tudents ,  but  by the  teachers  as  wel l .  Reward i s  se ldom a  deter rent  to  

improvement .  I t  i s  human nature  to  s t r ive  to  bet ter  one 's  se l f  when 

something i s  to  be  gained in  the  process .  Pra ise ,  recogni t ion ,  and a  

s t ipend may be  appl ied  to  assure  cont inuing success  when se l f -sa t i s ­

fac t ion and ego are  no longer  mot ivat ing;  for  i f  a  teacher  i s  a l lowed to  

remain  mediocre  or  to  regress  f rom excel lence  to  mediocr i ty ,  our  publ ic  

school  sys tem i s  a  complete  fa i lure .  I t  has  fa i led  the  s tudents ,  ghet to  

or  o therwise ,  and now i t  has  been revealed  that  i t  i s  fa i l ing  the  

teachers .  Many a re  forgot ten  and le f t  to  fade  out  In  mediocr i ty  and 

n 11  cpr t"f l in  e thnic  groups  and impover ished fa i lure  jus t  as  socie ty  a l lows cer ta in  eenuie  s  ?  

„ a  f a i l u r e  T h e  s c h o o l  s y s t e m  i s  a l l o w i n g  
people  to  d ie  in  pover ty  and fa i lure .  

u  fvnn,  rn l leees  and t ra in ing schools  to  be  
many s tar ry-eyed teachers  f resh  f rom col leges  

in  S i t u a t i o n s  tha t  are  much too  
squandered and spoi led  for  educa i  

• h  K i n  f o r  t h e i r  c e r t a i n  q u a l i f i c a t i o n s  a n d  a b i l i t i e s ,  
d i f f icul t  and unsui table  for  

,  .  r n n tented  educators  in to  areas  a l ien  to  
The sys tem i s  forc ing otherwi  

A nr ins i  rable  to  the i r  wishes .  I t  i s  a l lowing 
the i r  socia l  exper ience  an u  

.  ^  1 o n 2  i n  a  s i tua t ion that  does  not  reap 
excel lent  educators  to  remain  too long 

,  a n d  i t  i s  watching them s ink in to  indi f ference ,  
many immedia te  rewards ,  a  
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I t  i s  al lowing poorly t ra ined,  mediocre ,  and inept  teachers  to  wal low in  

the quagmire of  their  own inadequacies ,  with l i t t le  motivat ion for  

improvement ,  much less  excel lence.  The system must  be improved.  We,  as  

c i t izens,  educators ,  and human beings can no longer  s tand by and watch 

as  our  fe l low educators  go downhil l ,  and as  our  young people  thr ive in  

the throes  of  ignorance and poverty of  experience and cul tural  oppor­

tuni ty ,  We must  s t r ive for  change.  We must  assure  effect iveness  and 

excel lence of  teachers ,  and.demand that  the s t rongest ,  most  understanding 

of  minori ty  problems,  and most  to lerat ing and accept ing of  others  s taff  

our  ghet to ,  inner-ci ty ,  or  minori ty  schools .  
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APPENDIX A 

It  a p p e a r s  t h a t  t h e  g e n e r a l  f e e l i n g  o f  t h e  s t u d e n t s  i n t e r v i e w e d  

f o r  t h i s  s t u d y  o n  t e a c h e r  e f f e c t i v e n e s s  i s  s a t i s f a c t i o n  w i t h  t h e  

exist ing physical  educat ion program a t  their  school .  They were asked 

w h a t  t h e y  w o u l d  l i k e  t o  d o  i n  p h y s i c a l  e d u c a t i o n ,  a n d  m o s t  o f  t h e m  

e x p r e s s e d  t h e  d e s i r e  t o  p a r t i c i p a t e  i n  a c t i v i t i e s  a l r e a d y  o f f e r e d .  

Some,  however,  w o u l d  l i k e  t o  s e e  t h e  i n t r o d u c t i o n  o f  g y m n a s t i c s ,  r u l e s  

a n d  r e g u l a t i o n s  a s  a  p r e r e q u i s i t e  t o  t h e  a c t i v i t i e s ,  a n d  a  c o e d u c a t i o n a l  

p r o g r a m .  T h e  a c t i v i t i e s  m o s t  o f t e n  l i s t e d  a s  f a v o r i t e s  w e r e  v o l l e y b a l l ,  

b a s k e t b a l l ,  a n d  " a l l  o f  t h e m . "  

The s t u d e n t s  d i d  n o t  e x p r e s s  s u c h  s a t i s f a c t i o n  w i t h  t h e  t e a c h e r s  

they have had at  E d i s o n  H i g h  S c h o o l .  W h e n  a s k e d  t o  d e s c r i b e  a  g o o d  

physical  e d u c a t i o n  t e a c h e r ,  m a n y  n a m e d  a  f o r m e r  E d i s o n  i n s t r u c t o r  w h o  i s  

now at  a n o t h e r  s c h o o l  i n  t h e  d i s t r i c t .  T h e  s t u d e n t s '  m a j o r  c o m p l a i n t s  

about their  p h y s i c a l  e d u c a t i o n  t e a c h e r s  g e n e r a l l y  l a y  in h a v i n g  a  

"together s c h e d u l e "  ( o n e  t h a t  i s  w e l l  s t r u c t u r e d )  a n d  c o n t r o l  o v e r  t h e  

students .  O t h e r  c r i t i c i s m  d e a l t  w i t h  f r e e d o m .  S o m e  s t u d e n t s  w o u l d  l i k e  

to  have m o r e  s a y  i n  w h a t  t h e i r  p r o g r a m  i s  t o  b e .  O t h e r s  w o u l d  l i k e  to  

do as  they w i s h ,  h a v i n g  f r e e  p l a y  a l l  t h e  t i m e ,  o r  o n  c e r t a i n  d a y s .  

Sti l l  others fe l t  t h a t  t h e r e  i s  t o o  m u c h  c r i t i c i z i n g  a n d  l e c t u r i n g  

T 7 „ n f  t o  b e  t o l d  w h e n  t h e y  a r e  
by t h e  t e a c h e r s .  T h e y  d o  n o t  s e e m  t o  

w r o n g  a n d  h o w  t o  c o r r e c t  t h e m s e l v e s .  

7 2  



APPENDIX B 

TEACHER QUESTIONNAIRE 

1. If a person is a successful physical education teacher in an all 
white school, will he most likely also be successful in teaching 
physical education in a minority school? 

2. What are some of the greatest problems which face the teacher in 
a minority school? 

3. How are minority students different from other students? 

What qualities are needed for a person to be a successful physical 

education teacher in minority schools? 

5. How can a person learn or obtain these qualiti. 



APPENDIX C 

STUDENT QUESTIONNAIRE 

What do you consider to be a good physical education program? 

What do you consider to be a good physical education teacher? 

Do you think there is any difference between taking physical 
education at your school and aiiy predominantly white school? 

If so, what are the differences; 

What qualities make a good student? 

What is your op 
inion of the student teachers you have each year 
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